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INTRODUCTION
purpos

N This document will attemptto provide information about the current status of graduate human,
services education programs in institutions of higher ,education.in the United States.

As a general starting place, we have used a definition of graduate human services education,
from the professional literature (Chenault and Mermls, 1976):

-a
Those programs that contribuWo the education of human services personnel through

.

learning eAperiences and subjedi content that are integrated acrosicommunity systems..

Ai our examination of the present state of graduate human services programs proceeded, it
became apparent that few programs calling themselves human services fit this definitionin its .

fullest implications. Whether this definition is a goal towaid which existing programs will movir-
Or whether a new difinition(s) will emerge over time remains to be seen.

i
At this stage in the evolution of human services directions, the term naturally means different_

things indifferent education program; and it is predisely the nature of thesedifferences we
. ihave attempted to discuss and convey. .

It is our hope that this cepOrt will assist administrators and faculty to view their institution's
various human services programs from a national perspective. There should be a number of
waysin which the Information contained in. this monograph could Be used to further the

.. s of any single institution's human services program directions. The report should also be
a valuable resource for goverriment, the private sector, and community professionals in human
Services across the country. . ,

.
.e .

Hlitolcal Background

There id ample evidence in the professional literature of a common mixture of influences and
diredtions that could be called the human services movement (Dumont, 1970, Schulberg, 1972"
Curtis, 1973; Schulberg, Baker, grid Roen,1973rWeisman, 1973; Baker, 1974; Brown and

Human Service's Monograph Series. No 7, May1978 1.
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CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

_ Isbister, :1974; Demone, 1974; Demone andsHarshbargd,,1974; Hasernfeld and English, 1974;i
i Levenson, 1974;* Moraleeend Mikulecky,1974; -Chenault, 1975).

. --..

The broader human services professional literature from various fields provides additional :
evidence of this evolving human services movement. However, until rece tly,this titeratjre has
remained generally within professional categorical boundaries. The pro ssional literatures of
mental health, community psychiatry, cominunity, psychology, social rk, public. adMinistra-
tion, and other fields have not, to any significant degree, incorporat the human services
literatures ofthe other professignal fields. =

The only existing comprehensive integration othuman services professional literature across
fields is the work pf Mermis (1977). The importance of bringing these isolated human services
"literatures" together in their systemic relationships is so great, the future developer t of
human services, education may depend largel upon the degree to which humeri r

s rvices
educatorTfollow this lead.

An examination of this literature across fields highlights both the paucity of attention Oat has
been -given to human services education and the need i vhange in this area. Brosicowsld'
(1971), Broslcowski and Yessian (1977), Lawrence (1974), hulberg et. al. (1974), and others
nave suggested the need for new training models for human services professionals. In the past
several years, professional educators in colleges and universities throughoutthe nation have
both writtenabout and attempted to develop education programsfor human services personnel

- These programs are designed td provide students with the ,knowledge, skills, and experience

that will help them to be more responsive, responsible,humanistic, and competent as thdy enter

- the area of community services. -

We have been in (=tact with a number of these prqfessionals who have implemented
. programs with titles containing the words, human services, but there seemed, in most cases, to

be little else in common among theoprogfams. For this reason we have felt a need toobta)n more
specific inforthation from as many institutions of higher education as we could. Only institu-
tions, who, by their own definition, have implemented studies at the graduate leyel of human

-services were examinecC -;
P

1

The Human Services Center at the University of thern California has made systematic a
tempts to focus national awareness on the need for eveloping appropriate human servic
education models. Some of-these efforts included. a)_the 1977 Human-Services EduCation
Report (Chenault & Burnford), a nationaY survey of human services 'graduate education
programs; and b) an HEVV-sponsored national conference, In February 1977, whictr brought
together 50 academician's practioners, and selected government officials from throughout the
country, to study issues in human services and nigher education, The contents of this
Monograph are drawn primarily from the findings of these two efforts.

2 Human Seriices Monograph Series No..7, May1978
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PART I:
BACkG.ROUND'IN THE.
PROFESSIONAL. LITERATURE

_

It has not been our intention to study professional education relating to individual profes-
sional fields or to compare and contrast them. Because our purpose has focused upon the
emerging "human services field", we have excluded comments and referqnces to many studies,

. and discusgions dealing with professional education as it relates to specific professional dis-
ciplines or fields.

20
Instead we Piave carefully selected only those writings that will enable the reader to gain a

general overview which can act as a frame of reference for the information found In this particu-.
lar study. There will be references to a few studies dealing with indivigual professional fields,
but most references will relate to the new visiontbf human.services as afield, or anind" of field,
in Itself.

Some of the literature which has special relevance to.this study will be summarized at the
beginning of our report, other references will be made later at,particular points in the discus-
ejon Where they will'be more useful to the reader. :r r

As early as 1970,0umont described what he called "the new face of professionalism", based
upon some common concepts:

1 1. .Consumer control

I

Programs of education, health, law enforcement, housing, highway design, anything
that affectsithe lives of residents of a community will nowoncifor a,long time to comb,
be met with demands for citizen participation...But superficial or.token adherence will
not wolk...because the consumers themselves have leairpeci how to work the system
and will no longer be trickdd by %A promises.

.

2. Challenging crfactentialisrn

Empty pedants and profound Schcilar%become part of the same beloved community
through the baptism of doctorates in philosophy administered by other pedants and

Human Services Monograph Series No. 7, May1978 .
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,. ,.

.; . , ., .

. .
. _ schplars...Some physicians insist that their medical degree brings to them ndt merely

. 'advanced skills and knowledge, but a kind of divine right to preempt and monopolize
. all kinds of technologist, Worn meguring the thickness of eye glasses to plumbing

44, -, thek deptha of a:troubrsoul.
1 ,

# . . . ,. ., - _

3. Common purpose and common language

In each discipline4ofessionals find the ultimate and most salient purpose'of their
separele-Kofessions to be the same= -the well-being of people. Students, teachers,
and pragtitioners from various .fields are seeking out one another ...td develop
egalitarian, Mutually supportive relationships ...They are enriching one another with-

. reciprocal wisdom and breaking down the institutional and disciplinary walls that ar:
bitrarily divided them ... With Professionals insisting on the end product of their aq-
tivities being subject to their approbation, politicians, industrialists and chiefs of staff

- will rib longer be` able to determine the riatiorVs denstin.

" 4. A New critical spirit
4_

An. Uttitude ofpriticism ... and demands of students are outstripping the preparedness
of their teachers to depart from the apprentiqe model of training,... The students of

. the various' disciplines are searching, questioning and skeptical. They want to krfovi
what the evidence is and what the alternatives are\.. -... 1

..1

5, implitience.with the 'rate of chabge-

.

ti-

The New ProfeSsionairedhere, in Weber's terms, more to an "ethic of responsibility'
than to an "ethic of ultimate ends". They are aware that social change is no longerra
matter orprogress but is now a matter of survival....Architects know that the design of
public buildingshas more often resulted from issues of politics favoritism than from
function or aesthetics. City planners know that zoning decisionsiaramore often made
on the basis of vested Interests than of the rational and humane planning of cities. .

Mental health professionals are learning that the nature of an urban renewal program/
dr the location of an,-industrial plant has greater "impact or the mental, health of at

opulation than what they themserves, can provide for a generation

6. A different kind Of special' interest

The New Professionals are not afraid of power or its manipulation because while they
may make mistakes and serious ones, they are at least participating in the redistribu-
ti of power and the pluralization of decision making...What appears to drive them is

the personal dread of poverty, or the insatiable appetite for wealth, or the fascina-
': / lion with esoteric skills art, d complicated machinery, or the yearning for status and

commaild of others thartounted among the reasons for their teachers flaying
developed professional careers for themselves. The new animus of professionalism is
dompasslop.

.
. .

Closely related to the now professional described by Dumont are the pcialitlas for the com-
munity piychologist (Kelly, 1971). While Dumont was deecribing whit he considered to bean
existing situation, Kelly's description is of a professional toward which we should 'strive. The

4 Hiirhan,Services Monograph Series ,No7; May 1978
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BACKGROUND IN THE PROFESSIOKIAL LITERATURE

ecological perspective whiCh 'the author proposee means "shifting the focus in our com-
munities away fkorn our personal aspirations, our sponsoring insitutions, and even the visible

, persons or inedutions in town, and instead, making the local conditions and the local events
the forum for or work...Viewing a_comrAunity ecologically means seeing how persons, roles,
and organizationsoas well as events are 1AI:related."

.

.
Kelly suggests that the reluctance of professionals to. work on generic problems as defined

by citizens is one of the biggest impedimenta in the provision of human services. Then seven
.qualities proposed imply different, if not radical approaches to training:

, 4 .

1. Clearly:Identified competence
...--"Si , i..

..

The community psychologist must do at least one thing clearly and well ... Tralnjng
for,community work requires more than an endless number of self-development ses-
sions... The competence should be taught to members of the hogt community so that,
the community psychologist must learn how to translate and vary his competencies'
horn place to place .. . It is not.enouh to be competent, he must express and com-
municate so that his competenciel are _adopted by local resouroes.

2. Creting an ico-identity 4
* ,

The professional's definition of himself is determined by his direct engagementAkith
the dommynity...Building an'eco identity does not mean spilling positive regard for ev-
ery niche and dorner of the environment. It refers more.to caring enough about the
community so that all ofthe various sectors are explored, aserved, and digested ... it
certainly takes a tot of personal toughness tomake it.through a community, to sense
the range of behavior, styles, and conflicts, withoUtbecoming immune to the diversity
and,seeing only the chaosCoping yith the ambiguities of the enviroment requires
that the worker be sustained and carried by his cdrnmittnent to understand the locale.

3. Tolerance for diyersity

The quality of appreciating diKireiices between persons and grouperefeis to an ac-,
live searching out of what theSe differences mean ...Diverse resources that are con-,
tamed have some chance of contributing to the development of the commUnly, but as
in all organic sythems, resources must be managed.

Tolerance of diveriity is not expressed passjvely as a spbngy "attitude; tolerance
for diversity is the quality of putting.the resources to work to =help secure options for
the long-term cultivation of a locale. Diversity represents an active effort to mobilize
the to plan fos its future..,

4. Coping effectively with varied resources'
4

This quality IS ciosest.to what might be termed empathy,.for it means that the corn-__,
munity psychologist can take the role of others and move beyond the expressive roles
end postures persoris'often display ... It Speaks directly to the interpersonal effective-
ness required of the community psychologist:

HumarTServices Monograph Series No. 7,-May 1978 5
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... It means that he can recover from social slights, brush-offs, stalls, confrontations,
flatteries, and payoffs, and kpep going on to thedocation of talent Identifing the' .

talents and skills that are needed for A community is the gusty work of community
development .. Performing this role involves an important and rare activity, namely,
linkingavailable resources to the solution qta community problem. .

Cemmitment to risk -taking
,

.

Risk taking does not refer td impulsive acts of expressing whims ... but to being an
sidvocate for a real cause and helping the corhmunity move beyond Its present steady
state. It means participating with citizens in social programs that may fall it means
going to bat for a marginal pigeon ... taking a personal pbsition on a controversial
issue ...The history of effective lind successful community development is relatedto
the viability of indigenous movemehts launching risky activities:

6. Metabolic balance of patience and zeal
.

Being really helpful involves a cycling bf patience for achieving long-term goals with
a zeal for pursuing short-term objectives'. . Learning how to balance these energies
means that the worker must create a perspective to help himself see.how tO get from
one part of his objective to the other ...to have a clear conception of the various con-
straints.affecting a particular activity ...Knowing when to mobilize and when to lay
back is an art in community work.

By assessing the complexity ofjactors thetimpede the development of the community,
there is an opportunity to define priorities more clearly and to organize energies.

7. Giving away the by-line

Too often projessionals have a frail vanity about making sure that they get the credit
for what they do ., . a new set of criteria for scientiflowork is needed, criteria.for the
assessment of natural environments that lead to useful and real help for community
resources ... (the profession's!) focusing on the consequences of his work rather than
the work itself if the by-line for his work is a community story.

While the particular professional described above .is a community psychologist, other kinc14,
of professionals will notice immediately that these qualities refer as well to many, if not all,
human service professionals. In fact, this exarnpleillustrates what we have called the role-ben-
tered or pr fession-centered thinking of human services professionals. Individuals In each for -

ward -thin og professional group are striving to broaden the group's scope and knowledge to '''

fiethe ccontemporary human services movement: : .

.
When one begins to examine the evolving definitions of professional roles across fields, It

becomes clear the overlapping of roles in the broaderiarena seems not toO4be apparent to the In-
dividual professions. Were one to put together the contemporary _definitions of Otiblic ad-
rninistrator, social worker, mental health professional, community psychologist, conirtunity.
planner, and many others, it would not be (spit° identify which were which without the title to
remind_Am. ..,

,

Hurrah Sdrvices Monograph Series No. 7 May 1976
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PAR 1: BACKGROUND IN THE 14h0FESSIONAL LITERATURE/
, . . 4 1

training
.. 1

Khajavi and Broakowskt 0973)-evaluated,the impact of g on alumni of the Harvard
Laboratory of Community Psychiatry, a postdoctoral program for psychiatrists, psychologists,
social workers, nurses, so,ciologtsts, educators, anthropologists and others. Their data .indi-
cated that the professional activities and work lettings of therespondents became,more diver-

_ sified after the completion of the training. program. s i
._ . . ,

The authors suggesrthat the interdisciplinary aspects of such training2must be maintained
and that community-oriented specialists will serve vital roles as leaders in planning new
programs and services. They will also serve as psychiatry's link to other human service-
specialists in related disciplines. If psychiatry Is to maintain a leadership role in the organiza-
tion and delivery of mental health services, we must train who can function effec-
tively in the highly diversified-commimities of the future',"

-.; . .

An example of the Continuing expansion of professional roles across fields is provide in a ,

special issue of Social Work where Briar (1974) makes the tollowin9 observation

What role will social workers play in the future development of human services. in part
the answer depends on the extent to which social work is willing to expand its cOncep-
tion of "direq social work services to incorporate more of whet is subSumed iffSluman
services, and. then tosupport a broadened definition with training; pteEticetiqieerch,
and professional recognition.

briar reflects one of the rare examples of awareness of rvice and tralning developments In
other fields than his pwn. "Meanwhile, separate training programs for a h urban services cnifes-

At sion outside sodial work are springing up so that the time for Social work to make a strong move
--r In thjs area may be running short, if it Is deemed desirable that we play a central role."

, s, - .
work n the human servitlibotris,(1914) defines tht

_ teem, human services, as covering "several subsystems of the social welfare system that employ
social workers in either a dominant or peripheral position." He goes on to say these subsystems
include health and medical care, law, and justice, education, income security, and We reinforce
ment of personal growth and family cohesiveness (family services, and the. like).

.

It is amusing toirhegine how profession ale in these fields would react to their assigned status
as subsystems of the social_ welfare system) .

4. = I v 0 . . = '
1 .1

According to Morris, the major shift in weftl work training and standards is the recognition
of the bachelor's degree in social-work ,(11iSW). He further predicts: .

. -. the opportunities for. experitnentitfort in state, and locaPgoVernments ,will grow
because Qf pressure to.produce better results in service...there will be strong& and
more widespread objections to increases intaxes and government spending. These two
factors should increase thiainfluenge of major specialized agencies ih shaping.the staffs' .,.

-they will employ for.both specialized and specific positionS.. -- : ;
4
- 'I

e 1i . e

Tile outcome of this wart teen the efforts of educators to generalize and thetendency
of employers to specialiiiis.noceasy to predict, but it is likely that there will ail in-

. crease, in short-term post-BSW training by schools and employers alike, while the MSW
programs will experiment with the development of advanced forma of speciallied. skills.

5
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, I .
a*

... It can be expectedthat the next ten years will see a competition among professionit
. organizations - comparable to that fityieh took place in the late 1930:s and early 1946's

among such associations as the American Association of Social Workers, the American
Association Of Merdical Workers, and the Ahierican Association of Psychiatric
Social Workersbn one hand and the various unions representing the edonorhia interests

AL * .. of employeesin pulilic and pr,ivate agencies on theOther hand.' A
1

... , L .' ' '. '
The sken. profession will continue to be its readiness f t.

7-
to go into the homes oMe

7

,
person ... However, in theiutureihe profession will be stronger in'its readi-
ness t "assessment and counselii?g with management df other more tangible
service wograMs wil supplement their courses in the conceptS of human.
develop th training in tec ques, of proViding a variety of tangibleservipals, such
as home alth, home maker, hom help, day pre, institutional, or residentiefcare. On

k theMSW nd PH.D. levels therewill increased attention to the managementejde of .
administe ing such services and to complexities of team leadership, especialty mhen
such le ershiR includes administrative'responsibilities . ..,.

, .,- 41:4'

4 'van

Social work is not the only,profestional fieldjhat speaks bluntly about the survival of the,
profession. Profession-centered thinking is not a characteristic to be scorned when one con-
siders not only the historical development of the professions, but also the personal and career
development of the profeisionals in them..

-4. ,

Yet it is this same profession-centered thinking (profeisionai identity) that can set up' comps-
li, ve rather than collaborative among forces professions and among professionals in the evolu-
tion'of the hUman services movement. ,

- :z
. . . r

The field of public administration is no exception to the general interest of the various profes-
sional education programs In human services education. Agratioff (104) suggests that human,
services is snew field or yfiew approach which "relies hetvily on (but in no way duplicates)
other fields Or services.- According tAhe author, a holistic human services training approach
would include in its curriculum such areas as:

N *-

a

1. Politics, power structures,and publics' in .human service policy processes and net-
works;

2. The methods, procedures, and processes ofolanning and policy making in human
service systems, including regional planning for individual services and integration of
services;

3. Management of .the human service enterprise, including examination of thechanging
role of individualized services in integrated human service programs and strategies.$
and methods of organizational change which accompany new modes of qeliveery,

4. Interagency relationships in multiservice delivery programs and in networks of andel-
pendent agencies; and - 1

5., Models of deOery in human services programming and aiteri °livery systems'
for the human services.

p' Human ServiCes Monograph Series *NO, 7, May 1978
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According to Agranoff, the greatest single *all in establishing hump services administration
training,prograrns is ... "to assume -that human services administrition is mbrely eine bit of
this and Et little bit of that and follow this approach academically. A superficial view Might be
that the administrator is part social worker, partiobbyist, part YMCA leader, pert public health
worker, pert psychologist, part nurse, part policeman, etc: The easy way out is to throw together
a program which parades administratiye trainees through courses in abnormal psychology,
public health, group wojk, counseling, principles of welfare, etc."

PART I: BACKGROUND IN THE PROFESSICAJAL LITgRATURE r

In discussing education kir public administrators,'Slavih and Olson (1972) warn theit accept-.
able entry -level professionals will only be produced through highly innovative multidisciplinary
academic programs. They report there are not many examples of truly innovative multidisciplin-
ary programs because such approaches seem to "make university administrators nervous."

It has been suggested by Beyle and Gove (1972) that some of the problems `aisoclated with
universities' unresponsiveness to.soclal Issues and programs that deal with public service
rnightbe resolved ifpublic service could become an equal partner to teaching and research in
the reward system of the organization. They are speaking of the granting of fihancial,'status,
and tenure rewards. They ask why those participating in public service do not receive reduced
teething ioeds on an equal basis with those who do research.

0

The most recent survey before the one reported in this monograph appears to boa question-
hake (Suntz, 1977) sent to members of the Section on"Haman Resource Adininistratiori of the
American Society of Public Administration (123 of whom replied with usable returns). The pur-
pose of the questionnaire was to solicit the opinions of human service professionals about the
appropriate education for human service administrators. wj

,

ti

Two biases were 'reflected in the findings: --
1. .

.,
1. The management of human service programs requires an interdisciplinary type Of pre-

partition; and , , .

. - .

2. Human serVice progreurAtmust be managed by persons trained in administration if
services to \clients are to be effectively, efficiently; and equitabirprovided.

Ten areas of study in terms of their relevance to the respondents' work were ranked as follows:

planning
research-and eValuation
public policy processes. \
human - resource policy and administration
organizational manageinent theory
budgeting and financial management
personnel and labor relations
sociology
economics
labor economics 't
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icated they, would prefer to hire an assistant or associate with a degree inthti
in rank order preference:

ministration (65°Z)
resource administration''

'work

siness administration
onomicl...

psycholbg
sociology,

Using the resulti of the survey, Buntz suggests
service administrators. ,

.

1. 'ManageMent;Core (12 sernestehoure
A. Organization an ryManagement Theo

- B. Program Budgeting and Fisdal-Administration.
C. Quantitative-methodologies in decision-making
D. Management information 'systems_

2. Public Affairs Ccite (9 semester hours
Public policy and administration

a curriculum outline for the training of human

-

. B. ,Research and evaluation in pubjic admihistration \

C. Pubtfrpolicy analysis
3. Human Service Concentration (24 semester hours)

A. The adminiatrEitionpf human _resource policy
B. Humin service prOgram planning
C. Elective courses (9 hours) : -s

D. Internship, thesis, or additipnal Odes work option (6 hours)
Capstone seminar ;

v
:-. .

One final exarnplein a specific professional area will be sufficient to complete a very general
. . background from, which to consider the issues anFrOncerns discussed in this work. We have

selected an example of specific subject Content in Order to integrate the earlier general state-
ments into itiAludy of specific educational Ontent. Feldman (1974), suggesting that there is a
current peed to identify and assess curricula for mental health administration programs, offers a
.curriculum outline. (We have includedonly the major headingsi) .

HISTORY AND PHILOSOPHY OF MiNt'AL HEAL TH PROGRAM'
DEVELOPMENT

ENTAL HEALTH ECONOMICS
Bask Concepts hrECCriamica an&Their

Adaptation to the Mental Health Field
Financing 61 Mental Health Programs
Coats and Benefits of Mental Health Programs
Factors Affecting the Derand and Supply of

Mental Health Programs a

10 HumarServioes Monogfaph Series i No. 7,Vay-1976'
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MENTAL HEALTH PROGRAM-EVALUMION
'Bask Concepts of
The Role of Evaluation SONS Planning and

. "Administration of MentalHerilth Programs
Problems and ;settee inhierital Health

Program Evaluation
Research Methods krivalpation
Data Collection
Relevant Stat#
,CriticarAnatyll of.SelectedMintat!

Health atiori ftudies

COMMUN ti AL:HEIL
The unity Mental ealth Center

ourcas in Mental health- -
Relationships
ntal 'Health Trainin%

archtri'Community Mental Health
pity Mental_ Health In 4Dthei Countries

Wails to ,Community Mental Hialth
ratans':.

CUTP/E ADMINISTRATION OF MENTACHEALITH PROGRAMS
Planning
StsclOsting and Accounting
Law'
Adminietritlye Theory and Ptactice
Personnel
CamMtmications
Informstion-Systenis

cog, The Physical Environment Of-Mental Health
programs

`Field Visits

GOVERNMENT PROCESS AND INTERGOVERNMENTAL RELATIONS
The Nature of Federalism .
The Develcipniebt of Professionalism, Tech-

*nology and Grbnts-in-Aid and Their
Significance for Intergovernmental
Relations'

The EsbkithIn of Typical GrantsIn-Aid
Programs such as the National Defense .

Highway Program and Health Programs
The Impor)ance of Federal Leadership and

'Financing
Effect of Scientific and Social Develop=

. ments.orLintergovemmental Relations,
Stafe,LoCal Government and Regional
-Relationships in Health and Welfare

The Process of Government

SOCIAL FOUNDATIONS OF MENTAL HEALTH
The Social Dimension of Mental Health and

Mental Disorder's

-I
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Epkipmiology
TheInfluente of Social C sa, National Origin,

Age, and Sex on the ek)pcnint of Normal
Deviant Behavior '

SoolairMobilitypGroup-Cohesiverness and the
Urban Environment as-They AffectMintal
Statile

Sodiatinftutmceliwi Mental Health
Olfferentlal-Dia(nostic and Treatment Services n

As Related to Sociodconornic Status and
Ethnic Background

Mental Health Faultiness& Social Systems

ORGANIZATIONAL D INTERORGANIZMIONAL BEHAVIOR .
The,Characte s and Classification of

Formal Org tnLtations '
Schools of Tectight .

Informal Organization -
...

Organizational Change i
Organizational' Theory In the M Heetth ir

Field =

%Interorgabizational Relations inMental Health
Grodp Process Individual and Small Group

-,..

Behavior

0

MENTAL DISOR4RS
The Biological Roots of Human Behavior
Mentil Disorders
Treatment of Mental Disorders

'Mental Health Personnel
Precticurn

It is obvious that such a curriculum cam ,4 Orlde range otacademic fields that are not
historically taught in a single department. It is also-obvious, upon examining curriaula in human
services fields other.than mental health, that many of these same subject areas are considered
to be the curriculum content of those fields. And it should be obviolVtbat this kind of overlap-
ping cofitent within the context of the university presents serious problems for all kinds of
human services professional education programs. The same problems are seen within the
various bureaucracies of human service organisations in the community, as wens the State
and Federal levels.

a

Integrated Hyman Services Education.

There are some Writers who seem not to represent a single professional orientation in their
consideration of human services education. That is, the changes they propcise are based upon
the assumption that a,human services education program would not necessarily be housed'
vv-ithin a departmentischool of social work, public administration, public health, educations
medicine, or any other single field.

Interest in this cross-fields perspective of human services education appears to be quite re-
cent and remarkably scarce. Paraprofessional education, a new type of career field, has been

ii Human ervices Monograph SerieS'oN6.7, May 1978
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the subject of numerous articles and books for many years, but we do not inclutle that literature
in our considerations since we have limited our study to the leyel of graduate education.

. .

- Butler and Bitorusky (1975) have described 'what they call a new curriculum for ,human ser
vices professionals. Curricula are conceptualized according to their degree of openness and
the extent to which they allow and encourage the development of student autonomy. PerfOr-
lance models are considered to represent traditional curricula which emphasize conformity:in
prePackaged .cOmponents -, 0

1-

, The authors see the closed contract model toto be more open than traditional curricula but less
desiral5le than the-open contract model, which provides a broader process of negotiatib-n.,be-
tween the student and instructor. In the.fourth ciirriciilum model is the "experimenting dam-
rnunity" model learning qxperiences emerge from a ptocess of interaction that integrates think-
ing and acting. This kind of curdiculum involves a continuing dialectiC between "script and im-
provisation," and avoids learningiby exe-mplar-and the rigidities of paradigms. Traditional Curt
ricula are seen by the authors as passively socializing students into the scripts of established
agencies, just'as they encourage students to learn uncritically the theories of the faculty. The

illitempt to integrate theory and action through field placement seminars they consider to be it
fl,contrived attempt to effect a linkage of curricular structures",

The.need for a new. professioh of human services has been discussed by Sunderland (1975).
In answer to the question, what has happened to the-quality of the professions, he suggests.

professionals themselvesrio longer publicly trust themseliekto dispense service and
no longer are confident that they are the best prepared for educating for service". Every ,
major profession is currently racked by the reality that the admissions standards for entry _
into either the education for the profession or for the profession itself are irrelevant to act-
tuallyt Predicting successful practice, that so-called "standards of conduct" are totally
unrelated to standards of actual practice, that the elements of a service relationship .

ithich really serve the client are as unknown to the professional asio the client; that,
malpractice is a concept gaining in legitimacY for teachers, counselors, and social
workers as well as doctors and lawyers, and that fundamentally, the professions may
contflbuting more to the problems of sibkness, mentej illness, racism, injustice, and
death than to the opposite.,

s.
.

For different professions Sunderland describes some of the alternatives that are being prac-
ticed against the opposition of the tradition, of the profession. Consumers/citizens /clients are
beginning, in medicine, to classify practitioners by quality, 'encourage,national- legislation to.
open the process of recertification, and develop new,delivery models based upon concern for
women, minorities, or the aged;

In community mental health, these samercitizens,are forcing a new approach to professional
services making them accountale both to the client and to the community. Citizens are in-
fluencing a movement of change in the legal profession through monitoring, publicity, class-ac-
tionsu its, and citizen-action groups who force changes concerning citizen rights, environment,
safety, political corruption, discriminatory practices, and services to a wider group of people.

s 0,

Professionals in education are being forced by Citizens to develop more reafistic approaches
that will be subject to continuous monitoring of institutional and professional success and
failure. In the welfare and corrections area-, citizenshave forced major changes in the social
work profession, professionals being demohstr ably less effective in rehabilitation processes_
than- nonprofessionals."

Human Services Monograph Serie
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Sunderland further4presents six assumptions upon which the "new profession" should be
oaeed.

1. Opening a profession that encourages widespread support for service which ,pro-
ductis resulls in-the client's interests.

4

2.. Tying together the service agencies and training institutions into new configurations
aimed.at accelerating the amount and improving the quality of selvice.

3. Constru'olting a ninv concept of "performance kno4viedge" which Mil document and
direct theknethods of service aimed at consequences of importance for the client

3

4. Strengthening of political and educational relatio ips between professionals an
clients so as to promote individual and institution I structures'

k
of better service.

,

5. Maintaining the important-qualities of humaneness as much during did after profes-
dlo%training as before.

6. Continuing commitment to examining the competence of practitioners to expand
ti knowledge, to increase sensitivity and to confront mediocrity and ill will.

Sunderland's organizational basis and example for the propositions is the College of Human
Services in New York City. Its program is described in more detail in Part Ill.

It is surprising that this writing, there are only three books available dealing with human
services education in the contemporary perspective,pf the human services movement in the
field, that ls, works considering human services education across fields. Although.the Gartner
book (1976) came out more than a year later than the first cross-fields book and almost a year

later than the second, we discuss it first to set the stage for-the other discussioni that will
follow. -

In The Preparation of Human Service Professionals, Gaitner proposes that "the Issue is not
whether, or not there should be preparationof hiim,ari service practioners, but rather how to
make that preparation most effective." Some of tfactors involved are internal to professional
preparation, such as content, faculty. teaching methods, relationship of theory and practice,
place of training, and others, and other factors are involved externally, such as, "who are acfriiit-
tea to the preparation, at what point in their lives, according to what standards, and hoik the :
training is related both to professiorial praCtice as well as to larger societal developments,"

...
.

The major portion of the Gartner book is devoted. to analyzing and describing in separate
chapters the education of doctors, lawyers, social workerspand teachers. In his'concluding
chapter, having.compared and contrasted the four pr-ofessions, he makes the following proposi-
tions.f'

1. The dichgtomy,.between practice site where one learns practice skills and university
classrooths where one learns theoretic knowledge does not stand up to analysis. Each

14 Human Services Moriograph Series No.- 7,, May1978 .
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.

location offers oppoitunitles to learn both: theoretical issues can be understood and
tested at the practice sitetst as practical matters can be learned and discussed in the
universlik classroom. ..

2. Butthernere cumulation of the two is not enough ... (the necessaryfeatures) can best
be developed in anew setting, the simulation& training site (It) provides the oppor-
tunity for trainees as a group to meet together, to share experiences, to analyze
probtems,to try out differing strategies and practices in rote Ways, micioteaching, and
simulations, to test out in actual practice strategies which have been developed, and
then to rehash them in the simulation& laboratory, to engage in mutual critiques, and
then to try out alternatives.

3. The agency as a whole must be willingto take on the burden of beinke training site,Ot.,
establishing a broad range of relationdhips with the professional training schools, of ,

involving the full staff of the agency in the activities of practitioner preparation with
persons moving sequentially and cyclically through roles as trainee, practitioner, and
trainer.-

-

An darner book by Chenault (1975) deals with human services education within the contextof
human services in community systems, that is, following the current trend away from categori:
cal, fragmented, competitive services,toward more comprehensive, Integrated, and collabora-
live services. Her "organic model" attempts to practice within an education program the same_
kinds of cilnges that are occurring in other parts of the community, especially in human ser7,
Vices-systems and organizations.

.

The Organic Model applies equally to philosophical or conceptual bases, organizati6rial*
bases,, program development and implementation, program evaluation, and operational ele-'
mentsof curriculum inhuman services education. The "new mentality", which she suggests
demanded- for-the human services movement, would include:

. e ,
1. Horizontal aspects (across professions, across organizations,*across systems, across

communities, across states, across institutions,across pilople, and across areas of.. .
- social-Weed); , .,

--------

2. Vertical aspects (from paraprofessional to profesia from recipients to provider's,
from individual citizens to focal communities to federal progfama); and ; .

3. Interrelational aspects (the interrelationships among all of the above 1Viterreletion-
ships that take on more complex forms than the accumulation of unt- and duo4ilre.--
tional relationships).

The program that was developed from this Widel is desdribed rrkire_fully in Pail IV.

The coordinators of this program have f rthe laborated on the education of human services
personnellChenault and Mermi 1976).1 this work, they offer. a) alternatives to the traditional
assumptions associated wit u versi training of human services pereonnel,,b) a cost ent

Human Se es Monograph Series No. 7, May 1978
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, .

model for human services graduate education, c) problems that can be expected in program
development, and d) "prevention" concepts that can be applied in the development of educe-.
tion programs. .

... .. .
One of the final pieces of background literature is included in Part II of this Monograph. the

report of the California Conference. Human Services and Higher Education. Business As Usual
or Nevy Directions? A second outcome of the California Conference will be a book on the same
subject by the

A
authois of this monograph, due for publication in Spring, 1978. .

The Organizational Context 'or Human Services Programs

we have said with respect to other topics in this monograph, it is not our intention to pro
vide a complete review of the literature in any of the subtopics. Rather, our intention is to Oro-
videa general backdrop from which one can consider the many issues of human services gra-
duate education. -

In 1972 the dOuncil of Graduate Schools commissioned a panel on Alternate Approaches tp
Graduate Education. Its report, Scholarship for Soclety,, indicated that significant modification
needed4o be made.in order for graduate schools to meet fully the emerging needs of society

The paWill recommendations included. 1) every graduate student should be required to un-
dertake off - campus work in his major field to insure that no advanced degree candidate gradu-

_ ates without exposure to real working situationsp2) graduate school faculty should be en-
couraged to take, a wider view of their professional roles, 3) institutional policies should be
altered to allow jaculty members more time to play larger roles in the solution of major, societal
problems apd such-community activity could play a part in measuring faculty perforffrance; and

4) more experts who do not possess .
the usual academic credentials should be added to gradu-

ate-school faculties. - T

'unwer ty an organization has come under special scrutiny in the past decade. Professionals
To a commodate the changing realities suggested by this and many other such rep-oft, the

nail expertise inrorganIzationalprocesses have provided some guidelines for organizational
change. One such example is Likritt (1975) who presented setren organizational conditions that
he felt affect the way-trainers see Themselves and Conduct their jobs:

1. Organizations will requite new structures and new processes to cope with changing
-demand's.

Traditional structures will not be adequate ....Topermit an organization to be proac-
tive, rather than reactive, matrix organiiation concepts will emerge A greater
emphasis will be placed on processes and systems wi n the organization that will
permit self - renewing` activities.

2. Many jobs End skills will become obsolete at an increasing rate.

The continued rapid growth of a service-oriented society will cruse change for many
organizations and jobs ... New methoda of training and development will place
greater emphasis on creativity and innovation ... it will become incraasingly futile to
teach for jobs already in existence. .

.
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3, People will insist on acgreater opportunity to be a meaningful part of thaorganization.
:

The old way of inducing people to be loyal to the organization will no longer be an-
propriate. Individuals will be increasingly concerned with their own self-actualization
and-4411 be loyal to themselves rather than to organizations ... Organizatiops will
need to set targets and objectives, particularly in relation to the development of human
resources.

4. Conflict, confrontation, coping and feed-back will 'continue:

Millions of good productive ideas have been lost in organizations where theacdmate
does not allow for honest differences in Lydgments and opinions We must strive to
avoid a win-lose concept in organizational and societal life and subsfitute wherever
possible the concept of win-win:Openness, candor, and frank feedback should not tae
equated with hostility or obstructionism ...those who shut off the ideas and contribu-
tions of their subordinates are really the obstructionists . changing reward systems%
in orgenizatiOns_ will provide a means of rewarding new. kinds of behavior andaffect-

_ ing organization change.

5. The explosion of knowledge and technology will continue.
.

education must be viewed by everyone asea continuing life-long process. We need
to avoid preoccupation with terminal degrees and place greater emphasison con-
tinued edUcation work and life must become mere meaningfully related money
alone is Insufficient motivator. Work itself must be viewed as a basic source of
satisfaction. The implications for education and training are that organizational objec7

lives, individual performance objectives and education objectives will need to be in-
tegrated; and in education, process and content must be integrated..: Training and
development nNst help people learn how to learn ... people must have a greater con-
trol over theliown develop d learning processes ...training personnelahould_
view thamielve.s mana rs of.training and development resources, and less
as- teachers.

er will be a need for a more effective interface betwebn government, education,
industry.

... education and development personnel will move in and out of specific training
posltlohs. They Will widen their perspective by working in various types of organiza-
tional systems and developing collaborative skills with organizational systems other
than their own_

,
7: The emergence of undenitilized groups must be recognized.

.N *

Underutilized resources must be recognized at both individual and organizat nal
levels ... new ways to interpret and train ptiople for the world of work will be required.
This will require an ever- continuing involvement in creating_ new designs for effec-

, tively developing the capabilides of human resources.
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The Schien report (1972), written for the Carnegie Commission on Higher Education, is rele-
vant to this study bedause it deals with some of the same issues being discussed today by
human 'services professionals. While there have been changes between 1972 and 1977,,there
are nevertheless some important points in this report that help to fill in the historibal picture for
human services professional education. (However, the reader will notice

most
a number of con-

clusions in the Schein report are still more contemporary today than most university profes-
sional- education programs.)

information for the Schein study was gathered by interviewing approximately 75 profes-
sionals selected on the bails of their innovative roles. Thus, while the author skimswhat was
going on in higher education in 1972, he gains depth by learning more about those individuals
interviewedoThe professions representediriffis interviews were law, medicine, architecture,
engineering, management, and university teachinti. ...,

A A .
A few of the characteristics of the contemporary human services Movement are touched on in

the authors discussion of the changing needs ofsociety, work environments, and client needs.

Three trends of maturing prOfessions were identified by Schein: 1) they become more con-

vergent in their knowledge base and standard of practice; 2) they become more highly
differentiated and specialized, and 3) they become more bureaucratized and rigid with respect

to their own career alternatives.
,

Schein describes the tension between convergent and divergent modes of thinking:

t-low does one.ensure that the student gets a thorough grounding in the convergent un-
derlying disciplines if he wants to get involved in the more divergent activities associated
with project work and client contact? Thus, professors in medical school ere con-
cerned about stud* indifference to biochemistry, professors in law school are worried
that students will start "clinical" activities before they have learned to think like lawyers,

-and architecture professors are concerned that the pressure towardsocial reltiVance will
undermine student motivation to really learn design principles through ly ... in each case
it it ... acknowledged that learning ttig basic science requires a certain discipline and
rsotivation that may be eroded by the glamor of getting involvecrin live projects.:

4 -

integrating the convergent and divergent elements in professiorial.education IS suggested as
the way out of this dilemma.

The author proposes Jour general directions toward which professional education, should

move:
. - -

1. More flexibility in the professional school curricuith, in the number of paths available
through the school, in the number of electives available to students ihside and outside
the school, in the pacing and sequencing of courses, in the required length' 'of time
heeded to go through whop!, and in the degree or certification process ,uaed by the

'school. ,)

2: More flexibility in the early career paths of professionals, more differentiated.rules for
licensing to reflect different kinds of professional careers, and more support by the
profession itself of role innovation of various kinds.

is Human Services Monograph Series No. 7, May 1978
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3. New curricula and new car eel' paths which are inter -.or transdisciplinary and which
may lead eventually to new professions that have new blends of knowledge and skill
underlying them.

1

4. Complete integration of the behavioral and social sciences into the professional
It school curriduium at three different levels: 1) basic psychology, sociology, _

anthropology, and economics as part of the basic science core of professional educa-
tion, 2) applied behavioral science dealing with the theory and practice of planned
change, diagnosis of complex systems, and analysis of client-professional relation-
ships; and 3) applied behavjoral science dealing with self-insight, social respon-
sibility, learning how td4woek in and lead professional teams, and learning how to

'learn. .

i , %

. The model _of planned change proposed includes three stages,unfreezing mechanisms,
changing mechanisms, and refreezing mechanisms. These stages appear,to be another way of
phrasing creating readiness for change, implementing change, and stabilizing the change ere-.
ated. . ... - ,-i

The suggested mechanisms applicable to formal professional education are:

Self-paced .study

Independent study

Concentrated study

Small -grot.ip and seminar-tutorW methods

Project- or problem-centered study

Practicum or clinical experience

Work-study programs, off-campus study, co-op programs and internships
I r

.

It can be seen that these mechanisms., even for 1972, are the usual-rather than unusual
methods. Schein indicates that his intention was to highlight innovative uses of traditional,

mechanisms. * . _ . .

k

In the final chapter, called "Some Bold Horizons", four major changes are listed as necessary
for a genuinely different and more responsive professional education. 1) new kinds of learning
modules built on better theories of how students learn, 2) new kinds of faculty members Who
bring diffeLent skills, attitiidet, and values to their job, 3) new kinds of admigistrative structures
and procedure& that are more flexible and that adapt to_the learning task's to be met, and 4) per-
petual self-diagnosis and evaluation research.

In summary,4he new professional school would:

Start'with a learning theory that integrates basic sciences, applied sciences, end
professional skills within single learning modules ... ;
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'7*

_2, Be organized around learning, modules of varying lengths and would permit the put-
ting _together of different patterns of, modules, dealing.with different professional
career foci, leading to different kinds of pr&fessional degrees which would require

,.,different lengths of time to complete;

,

I

3. Have a small permanent faculty and larger part-time adjunct faculty to permit the offer-
ing of a wide variety of modules to students 1.. ;

4. (Bephysically organized) around a learn g resource center that should include as
many laboratories and applications-oriented subcenters as possible, much like a
teaching hospital that is tied closely into various community` service activities;

5. (Be administratively) highly decentralized, using,onlYthose information and cont?o
procedures that would facilitate thestudent's learning process and keep track of infor-
Trianon about the student that he and his future employers pally need;

6. Avoid the search for standardized solutions to curriculum qUestions, engaging in-
stead in=a perpetual process of self-diagnosis ancfresparch on the outcomes of Its
eaucational.efforts. -

Mahew (1974) refers to the Aresponsiveness of graduate schools to alternate designs which,
he says, -condemns many people to a lifetime of second-rate status in powerful areas largely ir-
relevant to their training (e.g., irrelevent to careers in government, industry and management,

social work, and health-related fields)."

included in the program areas discussed byMemo are departmentallsm , concept and struck

ture of academic degrees, accreditation, organizational forms, faculty division of time batiNeen

research and teaching, and institutional role. Some of the major issues which the author con-
siders related to reform in professional education are. "institutionalized" prbgrams, job oppor-

tunities for students, the problem of *providing broad exposure in social sciences and the
humanities, abcommodating future practitioners (especially with respell to applied ex-'
periende), social/educational relevance of trainingprograms, financial aid, curricular balance,
economic balance, and training/retraining on the part of professionals in.:terms of ex;*
penseireward ratios.;

One final report is discussed here because, in our ppinicin,it best covers considerations for
future change in higher education. The Perkins.report for the Carnegie Comihission on Higher
Education (1973) includes some concluding perspectives on the future of the university as an
organization. They offer perhaps the best background from which to consider future
possibilities for human services professional_education. Perkins predicts that changes in the

mission of universities will approximate this:

4
1. Instruction-will remain the central mission but student choice will increasingly out-

weight faculty prescription.

2. Large-scale research will gradually shift tOnonuniliersity institutions.
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3. The residential campus will give way to off -campus living systems. Nonresidential ip-
stitutionssuch as community colleges will have a comparative cost advantage which

become increasingly attractive.
4

4. Service, to the public will decline dramatically in some areas, such as defense and
space,, continue with "minor modifications in agriculture, medicine, and engineering;
and may substantially increase in urban affairs, ecology, race relations, and Interna-
tional organizations, both public and private.

5. The democratic impulse will dominate syitems oftgovernance leading to representa-
tion election, and consensus rather than appointment and decision making by high-
estest independent legal authority._ .

6. The locus of power to plan and allocate resourcs will continue to gravitate toward the
managers of systems and from private to quasi-public, and public coordinating
bodies ...Both the university board and its chief executive will, as a consequence, be
increasingly,subordinated to a web of influence and controls that involve both lower
and high authority. This development will persist, expand, and determine the direction
of affairs on the cachous. -

Probable organizational change, Perkins believes, can be projected from the above redefini-
tion of the university's mission. 0

1. Boards of individual institutions will become less poweril.il being capht between
tiro forces: the university and the state or society.

2. University organizations that are representative of the various internaLcOnstitulancies
will emerge. (Boards of governancawiltbe reduced to ratifying institutional decisions
rather than making them).

3. The president will become an elected official, nominated by the university senate and
. approved by the board, fora limited term. (He will increasingly follow the course of the__

corporate executive, becoming less visible as a personality.}

4. Chief administrative o*cers will also be selected with the participation of those who
work under them. Administrative accountability will become the order of the day.

5. Administration will become more simplified as the missions of research and public
service are reduced in scope and as the residential features of the university are pro-
gessively abandoned.

.

t.

6. The university will become loss of a community in the sense' of a geographic and
'' social entity as it becomes more of a community based on professional Merest. The 6.

idea of the community of scholars lost its geographic Imperative decadgo. The
caduity member's closest ties are no longer necessarily to colleagues in the.same-
department or on the same campus, rather, they extend to national and International
associations of professional peers. _ . .. --
.
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7. The university will take man new forms, once freed of its geographic definition. A

variety of new organizations willburst forth reflecting the new realities of greater num-

bers of students, Increased costs, and demands for relevance.

8: The new organizations are ju eginning to emerge. TV classrooms, the open univer=-
sity, Industry-based education, training and retaining by cassettes, degrees granted
by nonuniversity authorities airthese developments foreshadow the birth, perhaps
the rebirth-of a new kind of higher education.

9. In most institutions presentarrangements will continue largely intact. The form will re- "
main even as the substance is disappearing. But the interim while structure catches
umith changer- will require a far more political sytle. Votes must be sought;-con-
flicting interests resolved, accountability of performance accepted and acted upon. --
And just as the city must relate to the State and Federal governments, so too must the
new university become not only internally acoOunlable to its constituencies but exter-
nally accountable to society, . _

The projected future directions proposed by this report are so powerful and so intimately
joined with the contemporary issues of human services edbcation that one cannot help wonder
what new projectiy Perkins would make in light of the events and conditions of the past four
years.

. ,

These projectio ns support the suggestion that'future human services program _development
must be planned and carried out as a part of the larger organization's development (Chenault
and lvlermis, 1976). it can also be seen why there Will be such difficulty for program developers
to scale the walls of 'the university organization-fort which continues to struggle and fight,

, against the realities of the "outer" envirojiment of which it is a part. For human services as a
movement and human services education programs of the future that correspond with it
represOt this reality which the university continues to resist.

it will be interesting'to follow the national trends for the next few years and to note when, or
whether, the university will come to see this "outer" reality as an opportunity rather than as an

ad rsary or nonexistent shadow.

p..
n Human Services ivicTnograph Series eo NO. 7, May 1 978

N

28



PART THE'CAUFORNIA
,CONFERENCE REPORT

__-

UMW Issues and Recommendations tOr Change \

ti
Over the past year, the Human Services Center at the University Of Southern alifornia has

been in contactWith approximately two hundred universities and colleges thrc ighout the na-
tion, These contacts helped to begin an assessment of the "Statii of the Art" of human services
professional programs in higher education. The contact mechanisms used were. a survey in-
strument, personal visits, correspondende, and phone communication.

,
For over two years the academicians who have been involved in 'establiAing human services e-fprograms in their respectiv universities have felt a need to come together to share ideas,

programs, and future difecti nsindeed, the fact that it has taken so long to obtain even minimal
funding for such a meeting is indicative of the difficulty of securing financial support far
programs to address human services and higher education. - ,

Although we have been aware that there is a wide variance-in goals, ,objectives, and
philosophicalitheOretical assumptions in the human services movement, many of us, at the
same time, believe that significant and positive change will not take place in the delivery of
human services until many changes occur in the education and training of human service
professionals. t

.
, .. .

With support from U.S. Department of Health. Eduction, and Weifard, Social and Rehabilita-
tion Services, a conference was convened at the DMdSOrt Conference Center for Continuing
Education, University of Southern California, in February, 1977. The title of this event was

..,

Human Services and Higher Education: Busihess as Usual or New Directions? Fifty human ser-
vice academicians, practitioners, and government representatiOsi considered present and
future needs of higher education programs in human services and their relationship to "real
World" needs. A work-forum was utilized to reactto the major issues which had been identified

,through a participatory planning process.

I
"Appendix lit. Roster of Participants,
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. .
in this section we have summarized the deliberations of the task teams. We wish to point out

that this event Is one point along a continuum in.* emerging and changing human services

... professional belief system. and socio-political response to community, family, and Individual
needs. We encourage readers-of this monograph to .continue consideration of the issues and
would especially welcome a sharing -of ideas, This can be accomplished bmommunicaiing
Ideas to theNHuman Seryices Center, College of Continuing Education, University of Southern
California, University Park, Loa Angeles, California90007. We hope to utilize new infotmation

and now ideas in future updating of the state of human services graduate education.

-
Major National Issues for Human Servicin aricrifigher Education.

Conference participants were,,in many ways, part of the planning process. Short 'commen-
taries were requested of parficipanta prior td the conference. These commentaries were used in
preparing the major issues as well as in developing the Conference structure. Sample common-

= lades are abstracted 6elbw:1"

Agranof f

Blakely's _,

Five training strategies emerge from change strategies: ,1) no
single disciplinary approach; 2) conceptualizing the field from a
unielie systems perspective, independent of single Categorical
servibe; 3) attentionto a wide -range of concerns; 4) focus on ser-
vices, purposes, and outcomes; and 5) focus on policy at supra
level; independent 61 programs...

0

r-
There is, a need to develop stronger training in all -aspec of
human services administration. We need more or better texts, jour-
nals, and professiotle workshops in this arena. We should call
together interested persons to develop teaching resources in the
full range of learning materials.

_

BroskowsV There are important4ifferences between evaluation research and
)

c
program evaluation; It is the focus on internal improvementof
local and ongoing programs, their accessibility, effectiveness,-..,

and efficiency that distinguishes pragrain evaluation from similar
but ;distinctive endeavors.

,. . ...
,. 4

, ,
A

...

Biintz Human resource problems are Interdisciplinary; so education )-,

Programs designed_ to prepare administrators should also be
unified and intergrated with a common conceptual framework.

.
4

.
. .

Burnford In spite of the lack -of support from formal systems, legislation,
political figurei,of funding sources' to bring about much.needed

'change in human services hlgher,education, a network of educa-
tors, practitioners, and governmental persons have formed mutual
support systems that seem to 1:14 open Wail who are committed
enough to "buy in' this important axperimentin social change.

- , _ _r,
_.
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chenauft The ideal for human semtCeS,_education would require drastic
change. Some constraints that Push against the efforts for signifi-
cant change are: 1) the nature of federal legislation; 2) the
organizational structure of the Executive Branch; 3) diminishing'
incentive mechanisms; 41Y the forces Of university bureaucracies
and professionalism upon human services educators.

Mermis Six major areas represent my major focus for human Services
education: 1) private and public strategies for development of
human services education and praCtice; 2) implications for con-
tinuing education models; 3) the various dimensions of
"categoricalness"; 4) development of formalized linkages with
'significant other mechanisms and networks; 5) combining citizen
particiOation and "paraprofessionalness" with support systems
and networks; 6) human services informatiorLsystems.

Palmiere

Weiner

Action must be taken at all levels of activity to produce a syn-
ergistic resalt in which tpe total impact of all human services not
only equals but actually exceeds-the sum of its constituent ele-
ments. There is aneed forcreating and funding of demonstration
programs as well as existing programs. Programmatic changes
must be supported by changes in the infra - structure of higher
education and human service environments.

We need human services generalists to broaden the foods of
already-trained specialist professionals. This requires developing
curricular guidelines which,should.be done quickly and with HEW
playing critical role. We should embark on a nationwide search
and apfilysis of curricula as a basis forliuman service curriculum
guidelines.

Wertheimer* Specialization alone does not provide the prerequisites necessary
for attending to all interrelated basic humarneeds. Successful
ways of working with educators who have vested interests in their'
areas of spedalization need to be developed and shared. One pur-
pose of the conferencevhould be to identify the present status of
human services education and to set objectives for the-months-
and years ahead;

Yesslan A key challenge facing higher education is to help existing or po-
- tential organizational-generalists to understand the importance of

'a generalist perspective anckto'search for ways in which they can
be effective in reflecting this perspective in organizational set-
tings. in this context, the extent and nature Of their relationships
with clinical genera-1191s would appear tO-be especially important.
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.

On the basis of these and cither.suggestions,-Burnford and Chenault developed the following
major ISSUES which famed the basis of the task.force Work- of the California Conference. .11

Present Status and .Future Noticing! Needs for liuman Services Education

1. How can the present status of human services ,training in higher education be described
generally?

2. What common definition or definitions of human services education are required for =,
thoughtful communication among human service professionals in highereducation, the
Federal government, and human service systems at all levels?

3. What are the existing conceptual bases underlying human services professional educa-
tion? Are they appropriate for present and future national needs? What general direc-
tions are indicated for national change in conceptualizing human services eckmationin
higher education?

4. What are the most useful relationships which should exist between current/evolving
Federal legislation and national human services education? What specific recommen-
dations should be made to university and government administrators for better meeting
the staffing and training needs which integrated or coordinated human services goner-

. ate?

5. What economic and political considerations should be taken Into account with respect
to the above Issues? What actions 'or directions can be taken to best contend with
economic and political constraints to the development of human services education

.-programs in higher education institutions?

8. What serious problems associated with the above issues need immediate attention?
Where does the responsibilitylle for future actions, and whet mechanisms can be sug-
gested to best ensure that needed actions-are taken? .

Relationships Between Hymen Services Education and Humeri Services Practice

1. What relationships exist and/or should exist between the development of human ser-
.. vices higher education programs and human service delivery? In what ways can these

relationships bestbe established and maintained?

2. What- kinds of arrangements can be suggested to enhance-the relationships between
human services programs in higher education and State and localgoverinnenfintereets
and 'needs? 0 -
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3. H6W Can the human service concepts of integration anti coordination be actualized with
respect to human services program development in higher education and in other com-
munity eystems?

4. For what general professional roles and functions should hu
be prepared In order to contribute most significantly to pr
societal needs?' _

.service professionals
t'and.tuture national

Program Development bum of Human Services Training in Higher Education
ti

1 What are the positive and/or negative influences of specialized professional fields upon
the design and character of higher education training program's? What is the most ap-
propriate conceptual base for dealing with .the generalist-specialist dimensions of
human services education programs? Should human services ed_gcption programs pre-

. pare- professionals as generalist, specialists, both, neither, or it)

2. What are the realistic possibilities that ex stindprofessional fieldsand disciplines would
be receptive to supporting and develo ing more "comprehensive",-'human services
education programs? Or how can.they encouraged to be more receptive?

3. Are interdisciplinary and multidisciplinary concepts the best referents for human ser-
vices program development? What other concepts may be useful for the special needs
of human services professionals?

4. Can "pomprefiensive" human services education programs grow and improve within ex-
, istin4 bureaucratic structures of higher education? Can or should new organizational

arrangements be developed? If so, how On this best.be,accomplished as a national
task?

5. What kinds of administrative leadership at the top of university organizational structures
are required for significant change in hurnari services education?

6. What changes in human services curricula are neccessary to effict national Improve-
mint in professional education of personnel? Are there existing human services
programs in higher education that could acrve as models for future program develop-,

Vment nationally? What existing curricu!urn materials are available that represent desir-
ieble curricular directions for human services education? How can the development of

new curriculum Materials be encouraged and disseminated widely? How can the .
development of new programs be encouraged.nationally?

m Administration Problems in Human-Sorel ides Education.

i .. , . .

1. What differences from traditional training programs are indicated for ftiture human set':
vices programs with respect to selection, retention, and platement of students?
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.. 2. What unique needs associated with field work present human service- education

programs with Simla! Problems?i.
3. How can human resources needs for human seryices-ficuity best be addressed at the

national level? What inservice, faculty develo nt, continuing education arrange- .

ments are most appropriate for human service ucator needs?.

'1

4. What special needs exist for human serilose student populations?

e

5. How can control for quality pio grams best bit conceptualized? What are the implications
of credentraling, assessmbnt of learning methods upon the quality of human services

education?

Program Evaluation

1. What program evaluation concepts, and mec ms would be most useful forghe
:development and administration of higher educatio programs for human services per-

sonnel? ti

2. How can programs take into account more appropriately the effect of the students'
education in terms of, satisfying human service needs?

t
Nalfonaiiasliteanv_Recommendations

The development of educational programs in human services must take into account they

diversity of the movement and, in particuldr; two motivating forces:

The 'tither refinement of huirian services as?specific multidisciplinary area of study and

practice,-and

The incorporation of broad human service competencies in existing piofessidnal dis-
ciplines concerned with particular aspects of the human services system. *

Within each direction, there is a set of normative assumptions that form a foundation from
which to develop new training programs or to modify curricula to enridh existing programs.
These assumptions are based on the notion that it'is necessary to havia broader understand-

ing of the effects of differing models of service delivery systems as theraffect the service deliv-

ery,recipient.

The goals of human service education and practice should tie to develop service support

systems that enhance individualself- sufficiency. The options for achieving thesegoals include

the better utilization of federal, State, and local prog(ams and the creation of professional net-
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Our conceptual framework for human service education should-be-based upon the followingaisumptiens:

present, exist inhurnanseMcesedecation.The needs of the practi-thii point, the ability of higher education to meet them.

The basis of human services educatiOn programs should be the treatment of i6iduals,
as ends in thejitselves, not as means to ends.

:0!The increasing complexity of our society necessitates the continuing education of
professionels who specialize in particular aspects-ofservices to human beings.

The concern regarding dehumanization in our society places adernand on specialized
professionals also to have knoWledge and skills aboutgeneral human needs and con-
cerns, and about other specialized human services to which they relate.

."

The pace of social, technalogibal, and professional change may require aperson to per-
forrn several different professional rolestfunctions in a lifetime that : (a) demand life-long
professionaldevelopment devoted to acquisitipn of new.kinds of knowledge and skills;
and (b)place a premium of the development of general qualities, such as Versatility, flex-

anckself-assestment.

the increasing demands in society for (a) more choices in quail* and quanity of
services, (b) greater humanization of services, (c) alternatives tof traditional

hierarchialldependency models of human services, and (d). more efficient pse of public
and human resources, human services professionals need to develop knowledge and
AIRS to crealq,an environment in which the client is empowered to self-develop the tools .

and knowledgefor decisionmaking, personal growth and development, and purposeful
behavior.

-

The hufnan services professional should be aware of his own values, and refrain from
posing these values on clients. The rights of clients arerespected. In addition, the

human services professional assists clients In becoming more aware of their own values
and in making decisions in the fight of their comparison to the values of others and of
society in general.

Since many human servicefi we provided within an institutional setting, we must be n
sitive to interorganizational relationships that call for increased knowledge and skills
such areas as group dynamics, organizational development, and conflict management.

The very spirit of our society is formed by participatory decisionmaking, respqct for per-
sons at all levels, interdependent activities, and non- hierarchical structures.Thus, it is
imperatiVe that institutions of higher education, particularly those training human, ser-
vice professionals who deal with non-professionalized segments of society, reflect these
traditional American approaches in Air own administrations.
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-Present Statue and Future National Needs for:Human Services Education

An appropriate description of the present status of human services education is diverse.
There is diversity both in terms of the roles for which persons are being trained (policy develop-
ment,lxiministration, and service delivery) anct approaches to that training (e.g., public
affairs/administration, social work, the schools, colleges, or departments ofhuman services).

The preliminary.findings of the Chenault-Burnfdd study confirm the conclusion that there is
no common definition of the termhunian.servicesbr of human services education. Human ser-
vices is clearly an interdisciplinary field, butthe survey indicates that programs purporting to
train persons for careers in human services are largely uni-disciplinary. Thus, the term human
services is often used to describe pure social work, health a.dnInistration, public adminietra-

- Von, counseling, and other traditional academic fields. "With few exceptions, When the term in-
-terdisciplinary is used, it refers to the use of elective courses which students take in schools
- and departments other than the degree-granting department." Chehault (1975) has observed
that-faculty in various programs, "generally regard humansservices to be minor extensions of
their own fields of expertise."

Definitions

There is a variety of contexts within which the term humaniservices is used and it has been
noted that there is no single universally accepted.definition of the term. When the term human
services is employed, the users should consider:,

The human services are comprised of some-basic characteristics such as:

The provision of more than one categoricalservice;-

Thatprovision includes elements of 01411 education as well as client care;

The human services are intended to help people become self=s6fficient; and

Service is sometimes provided in areas,where no professionals are engaged.

A new profession of human services may be emerging; and there rs a movement which has
developed to change slid to intagrke existing professions.

A number of alternative conceptualizations of the term human services exist. Among these

are the following: - 4 _

____c_tri..alLof their work_lfre akitof bunion seivfeesrofessionals is not simply
through some immediate.crisis but to em=power them; that is, to teach them the skills t,

which they need to manage their own lives and to fulfill their potential as responsible
and creative members of society. t

HurneaServices Monograph Series No. 7,.May1978
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The aim of human service proiiiders is to enable people to,attain self-sufficiency and to
help them develop the skills which they want and/or need if they are to reach th r full
potential as human' beings.

In planning contexts the term haS been used to indicate the need for improved coor-
dination and integration among health, educational, and similar service programs.

)
In administrative contexts human services has been used to refer to the need for im-

proved managerial systems and organizational structures through which the provision
,of services could be made more effective, efficient, and equitable.

In cirnidal contexts, theterm has be en used to refer to the common purpose served by a
variety of specialized professional and technical personnel.

In education, Jhe term has been applied to inter- professional, intra-professional, and
trans-professional learning activities at several levels of educational endeavors.

Despite these seemingly disparate uses of the,term human services there seems to be a co- re
concept inherent in its application that of holism. The use of the term huMan services can
signify, then, a departure from the notion of categorical or narrow specializations, professions,
technologies, and organizations, all of which_profess to meet and serve Individual and collec-
tive human needs. In summary, the use of the term frequently signifies an integrated andsyn-

c ergic'approach to the attempt to meet human needs.

At the present stage in the development of human services education programsrcontlnued
experimentation and demonstration of various approaches should be sustained and expanded.
Therefore, attempts to arrive at a consensus on any single definition of human services educa-
tion would appear to be premature. However, it seems essential that all proposals for human
services education make explicit the definitions related to the goals, knowledge, competencies,
skills, and values involved in the program.

Relationships Between Federal
Legislation and Human Services Education

At the present time, most Federal legislation provides authority and/or funding for categorical
service programs and traditignal education programs for existing professions. When available,
authority and funds for educational experimentation are provided almost exclusively within the
confines of existing professioAal disciplines. Thus, it is difficult to secure Federal funding for
human sepicesleducation prograMs which (1) cut across two or more existing professions, or
(2) create an educational program for a newly defined human service practitioner.

For these reasons, }t is recommended that. (1) explicit legislative authority and.funding be
developed in supporfol interdisciplinary human services education programs, (2) research and
development' unds be, expanded and then utilized to c4velop and test new models of human
services education, and (3) a national focal point be developed for leadership, technical sup-
part,,and information, exchange on behalf of the new and developing human services education
programs. The logical locus for such a unit is in the U.S. Department of Health, Education, and
Welfare, with appropriate liaisdn with other Departments such,as Labor and Hqusing and Urban
Development
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Reconinendationafor actions lo be taken by universityadministrators in order to better meet
the staffing and training needs for human services-education programs involve appropriate
changes in the structure and process by which faculty are recruited, selected, evaluated, and
rewarded within the university environment.Specifically, universitiesshould provide incentives
fdr the development of interdisciplinary 'teaching and research programs. pis is felt to be
necessary in order to attract andretain qualikrxi personnelwhose primary university affiliations
will not be with traditional academic units.

Ills recommended that government administrators consider thanVes in fob descriptions and
specificatkm&educational and experiential requirements,Inservice and continuing education
activities,service activity and outcome expectations, and resource allocation& such changes
are required if service mandates implicit in the movement toward integrated human services',
delivery are to be met in other words, chin& should focus on organizational Integration as
well as on sertlkes Integration.

Relationships Betweenfluman Services .

Education and Human Services Practice

The use. of issue - oriented conferences across organizational lines can reinforce the integra-
tion of concepts and develop cross-professional approaches to senrice deffiery.

User-designed and controlled institutes should be developed to meetthe training needs
, of the prat titionsOometimes drawing upon the resources of the academic world.

Agencies and governmental units shot* fine those areas of identified need in the
local or State setting which can draw upon the research at the national level.

There is a need for more effective use and monitoring of Intergovernmental Personnel
Exchange Program (IPA) mobility programs; the approach needs 'nourishment' by
being built into the career education plans of employees.

Within the university setting, practitioners could effectively be.used as guest lecturers,
tearn leachars, regular instructors, consultants, andlor curriculum builders.

Advisory committees for curricula should include practitioners and clients to maximize
commOnication and enhance the curricula.

University courses offered within governmental agenciesprovide the additional benefit
of increasing faculty understanding and awareness of the field setting, as well as con-
veniently providing additional academic experience for the practitioner.

Educators, in their roles as active private citizens, could become more involved With the
advisory committees and service boards of human servicesagencies.
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Human services education programs could become more proactive regardingthe pro-
mptlon of consumer awareness of current legislation and practice in the field.

The possibilitiesfor irnproved and integrated human services delivery resulting from in-
torection among volunteer and "for' profit" sectors, government agencies and
programs, and universities should not be overlooked:

Relationship s Between Higher Education
and Human Sbrvices Delivery

I

Team relationships between practitioners and academicians should bedeveloped with
trade-offs and benefits to both parties, in the form of "ongoing Internships." Faculty

-might be required to participate in such arrangements to maintain currency and :We-.
yahoo to the "real world." There should be mechanisms developed fircontinuing con-
tacts between practitioners and acadeinicians beyond the internship concept; perhaps
by using newsletters, personnel exchanges, additionel conferences for contact.

There may be difficulty in establishing a trust relationship outside of the area of respon-
sibility/accountability.

Collabbration may be complidated by the complexity of modern organization. How can
the outside "expert" gain an adequate understanding of the "turf' to provide effective
collaboration?

All parties need to understand thatthe development of human services perspectives
`and approaches are new, and that we are all part of asocial experiment. This necessi-

tates a change in focus from the "expert" syndrome to the notion of the building of a
collaborative working arrangement in which student and teacher, academician and
practitioner, learn together.

Practitioners and academicians must beginjo see the payoffs of online training and
development for effective service delivery This thrust might need to be institutionalized
as a part of the career education expwAlons for practitioners, with varied approaches
to sequences of work-training to meeandividulli needs.

incentive and reward systems (retention, promotion, tenure) for academicians mustbe,
redesigned to support the premise that it is the academician's responsibility to be in
touch and currentmith happenings in the field. It is in the unigersity's self-interest to
provide and reward community service, because it produces more relevant education.

c

Relationships should focus on the transition from student to practitioner. Orientation of
practitioners at the point of entry to the agency must emphasizeta realistic assessment
of the agency's history, level of development, and current issues.

Educational institutions should not perpetuate the mistakes that have beensnade in the
government sector, but rather must challenge the myths and identify better ways of
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doing business. Schools shouidtake a proactive role that identifies newmodels and ap-
proaches and deals with available models, creating an appropriate blend of pfagmatism
and theory. A balance must be struck between.feaching what is happening as opposed
to evaluating what isPeppening. "

Education should respond to the need for better integration of theoretical and skill
.development.

I

Both educators and practitioners should take a more active role in the education of the
piiblic to human services concerns not only of the user, but oflhe general public as
well. There is a need for a clearer relationship to the public served. Programs and peo-
ple have not concerned themselves appropriately with education of their public, nor
have they seen this as a proper role. Educational institutions ought to increase initia-
tives to enhance the public's understanding of human services programs and people. It
is reasonable to expect that we might see such a thrust in an area such as energy con-`
servation.

Economic and Political Considerations
4

%There are several economic and political considerations which should be taken into account
in any discussion of education for human services delivery, management_or policy develop-
ment

Most higher education institutions in this country face resourcescarcities (human, fina ncial,
and physical) which make it difficult.to develop new educational programs or even expand ex-

isting programs. Mother very important economic factor which ultimately affects service provi-
sion is the relatively low economic status assigned to service providers compared to human
service managers and administrators.. Predictably, outstanding practitioners move from direct
service roles to administrative roles and this can cause problems at both levels in the system.

Politicaliadministrative factors to consider in human services education include civilsery e
-restrictions, the identity of marketability problems which human service generalists face, and
legislative politics. Civil service systems tend to be categorically oriented and job seekers in
the established professions are clearly more marketable than persons with degrees In human
services. If there is no agreement on the definition =of the:field, it follows that graduates of
hymen services program are, in many respects, an unknoith quantity.

To deal with these constraints human service educators should consider:

Restructuring existing educational programs, utilizing existing sources of researdh and
demonstration-funds where appropriate.

Developing new programs as experiments and demonstrationcs after Scareful case for
the need for such programs has been developed and present

Working within civil service systems and with private provider agencies tachange job
descriptions and classifications so that they more accurately reflect actual duties.
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,

Working with private and public personnel systems in order to upgrade the economic
status of providers;

*
Encouraging the development of new coalitions of service providers, educators,.
unions, and athersmhich will support the above rec ommendations,

Program Development -is
. Training in. Higher Echi

of Human Services I-

Developing,a co =ptual base for dealing with the generalist-specialist dimensions of humeri
services is critical. The fundamental p-rograrri development questions are: 04' . *

(1) What are the'besic competencies needed by human services professionals?

(2) How do we look at or define the competencies?

.
(3) How do tnecOmpitencies Deeded by the clinician differ from those needed by the ad-

ministrator/planner/manager who worics.in organizational settings?

Recommendatlops for Future Change
,

.

skills, and analytical abilities a necessary starting point in the de elopment of educational
A general framework indicating the basic competencies substve knowledge, practical

programs. Both theory and experience should serve as guides kit defining,competancies.

Practitio'ners must acquire a greater appreciation for the analytic= skills more traditionally
emphasized in public administration/management education programs. On the other hand,
planners and admin ibtrators must acquire a pu.eater appretiation for-sociai processes and prac-
titioner roles. The interactions between practitioners and administrators are critical and should
be addregibd more extensively and imaginatively in human service education programs.

A pluialistic approach to human service education is essentialand should be encouraged. It
is also impoptant to recognize, however, that human services must strike a balance between the
promotion of diversity,on the one halid, and the development of certain generally defined direp-
tions on the otter. Feedback and synthesis should be an inherent, regular part of human service
education programs, and, programpalUation of "human.service Ourriculq should occur as an
dpgoIng and vitalpart of. human service education programs.

The information presented herein is value laden. An appreciation of value premises and con-
siderations should be an important part of the education itae

Options for Program Development
'

.0
Participants agreed that there are at least four basic options for developing comprehensive

human service education within existing educational settings. These options are designed to
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encompass continuirig professional development, as welt as preprofessional or professional
training._ In foot, since most practitioners were educated in programs which .did not stress in-
tegrated human sefyibes, it is impeiative that the initial effort heavily emphasize life-long

-Professional development. The options discussed were:,

, ,

"

The creation of schqols, departments, or separate programs in human service ad-
ministration. Such progfams would have both an identity with curriculum and a faculty
designed to prepare human services managers for a wide range of activities with both,
practitioner and adpWative cOmponentS7 .

--

The development wain existing curricula of new courses in human services. Such
courses should be provided for all of the helping professions training programs at a.

,..

given university; college, or school. ,.. r .. ...

The designing_of cross-disciplinary educational, program SIvithin colleges or schoOls,
This type of program would utilize personnel in existing disciplines in new configura-
tions to provide the requisite education for human services professionals.

A careful description and analysis of the several h
our present stage of development in human servic
cussed are: (a) public health, social welfare, corn

....ornistration;_ (b) Economic Opportunity Act, New
programs, and Career Education, (c) by discipline -p :ssion; (d) within sociological-

istorical forces which have led us to
ceptualizatlon. The forces dis-
thental health, and public ad-
rs, various Human Resource

economic-political contexts; and (e) by Ideological analysis.

The approaches to the implementation of new educational systems, each with its own major
advantages arid liabilities, suggested by the group-are; .

Government grants and support that encogage: (a). establishing human services
programs; (b) requiring credentials In human services as a pre-requisite to certain
Federal grants; (c) supporting existing programs; and (d) use of HEW resources tosup-
port the developpent of human services through existing or new funding sources. The
reader is encourage also to review the previous discussion of the relationship between
Federal legislation and human services education.

Developing a critical mass or network of human service professional educators at the
local, regional, and national level.

Uding irmovative edudational systems at exiSting, colleges.such as experimental and
continuing education divisions and programs, or the like, to develop`and pro-mote
human service systems, ,

i00. ,

Assessment of local human 'service organizations' needs in desig-ithg relevant
a. organization and course structures in existin colleges or feschin programs.

t
Utilizing the 'good offices' of friendly administrators to develop processes within the In -'
stitutiori tor human,service education. -

36- Human Services Monograph Series No, 7, May 1978

42



PART II: THE CALIFORNIA CONFERENCE REPORT_

Rnally, the participants felt the continuing experimentation with organizational models for
human service education should be encouraged at institutions rather than opposOr...

There is a need to help human services professionals respond to recent 'changes in society
leading to more emphasis on removing dependency and enhancing client setkievelopinent
skills. A useful model for human services is holistic medicine where the patient rather than the
physician is ultimately responsible for the patients health not the patients illness. Further-
more, there exist needs to:

Question the concept of service it is preferable to enable clients to serve themselves
bolter, to empower themselves:4* -

411 Examine the place of values in human seglices curricula

introduce into the education of ail human services professionals a common core of corn-.
petencies.

Receive constantfeedbakk from the field about ut practitioners' needs and deficiencies in
order to enable us continubusiy to update our notion of what the common cored compe-,
tenciesbught to bp. -

A National Continuing Education Unit his been suggested for the purpose of designin-
delivering mini-courses for professional development This mechanism would provide status
catificiixtes of completion.

Human Services Concepti/program Development

Within higher education, human services programs must the development of the whole
student, participation and involvement of the student in hisleaming experience, and collabora-
tive student efforts as much as, if not more than, individual student output.

While the need for improved agency integration horizontally (among agencies) and vertically
(among local/StedefFederal arenas) exists, the efforts, to coordinate and integrate social plan-
ning and physical planning must be emphasized. Educators might attempttOlink not only those
with common interests but also those with related interests in integration efforts between social
planning agencies , such as human services planners and land use plannerstPublic and men-
tal health planners should be included in the integration process.

.

,
Preparation for Professional Holes

, .
Human services education should train students in the concept of prehensive services

and interagency coordination at the policy, planning; and delivery Training should be
designed to resporidto the changing nature of service systems,and the accompanying need for
new role definitions. Practitioners nerd to be able to anticipate changes, identify necessary
changes in performance standards, end adjust, to these changes.
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V.
All indications point to the increasing diffi.culty of enterind human services systemi at the-

Federal level.While-Federal employment is !eyelid:9 off, the State and local arenas are expand-
ing,ancl,as .

such,aeem to be the proper human services training focus.
. s ,

...

While tbere seems to be some question regarding tie adequacy of training for practitioners
within their specialty areas, some conference participants feel that sufficient opportunities fOr
practitioner_ training within speCisity areasexist. More attention, however, should be focused in
the following areas, taking sfre_to_avold biases toward any one discipline or area of study.

_ .
-

, . -
Management, including contingency management

. - r '

Policy development, planning, implementation and evaluation technology such as
the ability to identify problems, rank priorities, and move toward planned services.

Preparation for program. performance controls and measurement of outcorfies.which are
emerging in social services.

An emphasis on prOductivity, as ev
ing,strategies cn soma agencies

enced by the.direction toward zero-baied budget -
he Federal level.

The need for a proactive approach taservices management

Balancq between practiial, field-directed skills/approaches and theoretical, base.
faculty need to be encouraged to teach good basics (e.g., 'tried and true' approaches
to evaluation rather than-innovative but over complicated approaches) that can be ap-
plied in the field setting. Innovative Eippro:14.1!.,..iould be pursued for.tieir conceptual

Inerit, but if thettiere dOrripletely unrealistic ' e 'real world' setting, they can work
against the best trairiin9of the student. .

s s .
Statutory and tedulatory law.

An understanding of the difficulties of services integrationlased on `hurl" problems. A
parallel problem of Itrritoriality appears in human services training pro9rams When
working within existing university structures and attempting tb put together bits and
pieces.of existing pr grams to create an integrated human services perspective.

4 .

The need for a process empipsis. Some examplee include. (a) drawing people into par-
,ticipatory planning and 'mplementation processes, (b) creating a matrix even though
there is no. formal organ zation to support, (c) focusirwc-i team building, (d) training

. people in :team dev m9nt and conflict resolution; and (e) focusing on project
management:._

, ..
knowledge concerning &e political procesiand its linpacton program development and
organize ion. , ,.. ..s. .

.
2 i.
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There remains a need for continued identification of weaknesses.and voids in programs pre-
paring human- services professionals, Inasmuch as roles and functions are subject to fluctua-
tkm and change beyond-the specialist focus.

.-tPreparation -for professional activity necessitates an emphasis onthe format educational set-
ting althe undergraduate and graduate levels, as well as career education and retraining at the
rnidcareer point. Training in the educational setting might provide specific skill developthent to
be augmepted by additional inservice training appropriate to the field situation. It is possible
that the development of proCess skills is best-suited to the inservice model. *

'Training programs must consider the problems of role definition existing in human service
sittings:-

.1

Different role requirements exist at each of the local, State, and Federal

Ones professional, identity and affiliation as contrasted to one's rose as a public servant
or member of the public sector, the fatter cuts across professional Affiliations and
focuses on the commonalities of members of the public sector.

I

- Professional performance is contingent upon the developAnt of a proper outlook and the In-
culcation of values during the students training. The development of an appropriate orientation
of human services professional norms at the undergraduate/graduate level is essential.

.

Trahling the educational setting should teach us to be more modest. Obcoming a profes-
sional cloesnot mean, one has to have all of the answers,but rather, that one focus On the formal
educational process as a springboard to-further development education should givelus riot a
love of knowledge but alove'of learning:

The nature and diversity of current student populations (some returning practitioners with
well-developed practical skills and some students with a need for both practical and eoretical
training), creates a need to redefine teacher and learner, Rather than identifying an. uat-
ing a dichotomy between teachers and learners, we might consider a learning ntinuum that
cbmbines knowledge base and practical, skills to fit the particular needs of any given student,

The legal and ethical issues of human service practices should be included in higher educe-
- tion curricula. Such issues should not be isolateld as separate courses, but should be dealt with
As fundamental parts ofthe development of a professionej "outlook",

.

Human services practitioners and academicians must begin to increase the understandinloi
the public with regard to the purposes of services and what we're all about..

The practitioner has to be able rest Individuals at the delivery level; this is cliff/cUlt
because the practitioner is trained to w k from data sets that identify problems from typologies
which do not always reflect the actual oblems. The pitictitiondr has to be able to treat any in-
dkidual-as unique and operate on th pre 'se that clients come With somethIng_to tell us.

nsideratlon must be giver to those aspecta of higher education and practice in human ser-
vtced hich tend to reinforce the, use of categorical bases rather titan comprehensive program
development, such as standards used by accrediting associations and agencies.
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The.raspoc bility for future action does not reside with any single organization or group. A
major part of the respon'sibility for, initiating change, however, seems to lie with networks of
professionals that can be developed and maintained through conferences end workshops, such
as the 1977' California Conference.

Various mechanisms ensure future action are also required. A follow-on workshop to the
Human Services/Hatter Education Conference aimed at producing concrete detailed recom-
mendations andlor proposals = could be productive; work on organizing such an effort should
begin as soon as possible. A that( force or study group such as that recently proposed by
ASPA's Section on Human Resource Administration. could be formed to define needs and out-
line appropriate courses of action. Universities which have or plan to have programs in human
services could form linkages among themselves and with practitioner groups to work for the
changes we have recommended above.

Finally, the momentum inifiatertat the Califomikbonierence should be nurtured and main-
tained. This can be accomplished through the mechanisms which we havelecommended;
individuals with an organizational base,,stiould assume the responsibility to -see that these
other appropriate mechanisms, are in fad developed. Aggressive leadership is necessary
sustain mornenturn.and to implement the recommendations of this Conference.

Program Administration Problems In Numan Serer Education

Student Selection

-. At the undergraduate and graduate levels selection procedures vary among the human ser-
vice areas; thus, comparison with traditional programs is difficult Some undergraduate
programs have used students who are 'currently in the program to evaluate applications:Other
programs are making use of task performance testing related to the program purpose and con-
tent (e.g., doing a community needs assessment, developing a statement orchard advocacy
philosophy). These selection criteria were tought to be distinct from the etriphasis on
academic credentials normally associated with traditional programs. There was no consensus
on what selectiorgmechanisms or criteria would be critical in futurehuman servicesprograms:

There was general agreement that at the graduate level human services programs often have
a preference for applicants with professional experience. In many instances this criterion was
seen as facilitating the students' recognition of points of cross-service integration, or_asviving
the student a background on which to apply and integrate various program skills (e.g., program
design, administration, evaluation, education of human service professionals). tt was felt that
less weight should be attached to traditional academic qualifications (e.g., grade point average,
Graduate Record Examination (GRE) scores) Air the older student who, is applying to graduate
programs after having been out of achoolior along period of -time.

Studerd flitention

Many of the students in human service programs at the graduate level have had substantial
professional experience prior to admission, having beertout of school for considerable periods
of time. This creates three major problems in terms of reterdio n. first, these students are often
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more cogently critical of curriculum and teaching methods and they may expeiltince frustrationy
at the lack of percelvOconnection between the projfam and their practice backgrounds. It ,

was felt that In the,future it would be necessary to make greater use of the'stirdenit pedagogi-
-cal rrirldet that blends fieldwork (In this case, past experience) with classroom experience. Such

____ students should also be of critical:assistance in undergraduate teaching._

ft is perhaps paradoxical that a second problem for the students who have much to offer in the
Classroom Is special difficulty with academic modes of learning. They are often unprepared for
the rigors of w ng papers, taking tests, and designing and executing original research pro-
jects for advanced . A third problem related to the amount of professional 'experience
many students bring to a duate program is that these individuals tend to have developed
life stylei that make*clifficult to adjust to graduate sti&nt 'standards of living: Many have
families to support, are accustomed to higher salary and are occasionally induced to-
return to career positions. Human services prOgrams face special problems in finding adequate
stipend support and for conscientious evaluation of the quality of education that they are pro-
vi dTn g.

A retention issue cited with respect to undergraduate students was that they often experience
motivatiorkil problems as a result of not seeing clear or satisfying placement opportunities
resulting. Wm human services training programs. In this regard, the development of mechan-
isms thai provide direct feedback to students on placement experiences of program graduates
was thought to be critical as a means of coping with certain retention prpblems.

,

While there was sharp disagreement from some, several group members felt that undergradu-
ate students in human services programs often had less ability with academic skills, particularly
in the quantitative areas. A problem for the future of these programs would be (a) to make clear;
that they were not a way to "short cur' the educational process, (b) to establish clear lines with
appropriate remedial programs in the college or university, and (c) to emphasize the impor-
tance of verbal (writing, in particular) and quantitative skills in job performance circumstances,

Placement

In addition to the plicement issues discussed above, the group felt that the student who
receives a degree labeled human services may have problems with the perceived legitimacy of
the credential in some job settings. Emphasizing the cross-programmatic or cross-disciplinary
nature of the degree may or may not be helpful depending on the needs of and structural limits
of the employer. Thus, for example, while cross-program planning, evaluation, management,
and delivery may be increasing at all levels of government, categorical programs in some form
will surely zemain as a form of service delivery, ,

The problem is one of finding the appropriate placement for the student. Students who adver-
tise cross- program or service integration skills may have some difficulty finding adequate
placements, As an aid in identifying the range of job possibilities, the group felt that it would be
useful to have a compilation and distribution of student placements at graduate and under-
graduate levels for the human services programs represented-atthe Conference. Finally, it was
stated that, due to rapidly changing community needs and modes of service delivery, training
programs must give special attention to 'monitoring .the fit between the education the student
receives and the kinds of agencies and roles into which the student is placed_ This would be a
critical aspect of the general evaluatic of a program's quality..

It was pointed out that the remarks onlection, retention, and placement erniihasized
full-time student. Several individuals noted that human services training programs hav an

rvioes'Mon hStlites No. 7
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obligation_ to maintain efforts in continuing education for inservice professionals MI6 would
benefit from part-time educational opportunities, :There was a feeling that faculty who might
teach.in continuing education programs, needed special competencies to relate to the perspec-

. detail.
tives and needs of the working professional. These competencies were Tryt discussed in any

,

Human Services Field Work

Although unique needs associated_ with field work present human service _eduction
programs with special problems, the group felt that many issues ere pertinent to fieldwork in
general, while some relate more specifically to human services. Several of the; needs and
problems listed are particular to human servicf programs that emphasize the development of_
service integration or coordination skills: .

6

It is often difficult to find agencies that can provide field experiences appropriate to the
edudational objectives of a human services program, especially when a cross-program
as opposed to categorical placement is desired. The location of the educational institu-
tion will have a obvious effect on thin issue, as will as othej problems identified below.
Adequate supervision in the field is also problerhatic, espekially where students wish to
gain a cross-program or.multiple skill (e.g., evaluation and management) perspective.

identifyingrand evaluating the educational objectives of the field experience may be
difficult when there is disagreement among students, faculty, and placement super-

. visors regarding the scope of the experience. Among undergraduates in-particular,
There rriay be a need to push the student to broaden the perspective of the field ex-
perience from delivery of a specific service tarelated skills and service areas'.

There is a problem with integrating field experience and classroom concepts and theo-
ries. This is complicated in the hurrian services atea due to the change in the services
egvironment (e.g., political, economic, technological) which, requires g flexible cur-
riculum. 1

Morels an important need to communicate the educational goals of field work as a part
of human services curriculum to the traditional academic community. Closely related to
this issue is the need to legitimize the field experience function as an integral part of

SPthe human service education role.

Several programs make use of research-and training projects to prOvide field work ex-
perience for students, primarjly at the graduate level..These are felt to be very useful
vehicles for understanding the issues and tensions related to social science research
and human services policy development An inhOrent problem is the uncertain

-availability of such projects and the need for staff to maintain continuing efforts in the
development.ot project proposals.

As with career placement opportunities, it was felt that all human service education
programs would bRnefit from a shared list of field pfacement models and practices.



q

PART II: THE CALIFORNIA CONFERENCE REPORT

Fedulty Development and Continuing Education Programs
_. .

There was widespread agreement on the need for continuing education and fadulty deVelop-
ment programs that would serve to keep educators sensitive to the service delivery environmenj
and practitioners (Managers, evaluators, *enviers, deliverers) abreast of changing
methodologies and theoretical perspectives. There ryas some support for the idea of faculty-
practitioner exchange programs along the lines of the Intergovernmental Personnel Exdhange
Program (I.P.A.). It was noted, however, that universities often impose restrictive finanCial ar-
rangements in terms of _their contribution to _salaries that would prevent such exchange
programs from operating effectively. As an alternat;ve it was suggested that HEW establish a
grant fund to which human services faculty and practitioners could apply for support in ex-
change program efforts.

Rapidly changing technology with respect to program management, planning, delivery
methods, and revenue development argue foriegular inservice programs for human service
professionals.professionals. Programs aimed at educators and practitioners need to_ stress issu,es,_

that there is p need for additional mdch 'isms, along the lines of Preect E, to assess Arid
service areas, as well as the contribur s of allied disciplines and p-rogmrdis. w felt

disperse information about changing technologies. in human services.'.SuCh mectiantks
should include attention to curriculum, field work, and job placement isshesin human services
education. While there is an increasing need to recruit faculty who embody cornpetbncies relat-
ing to cross-program (e.g., health and,lelfare) and cross-4111 (e.g., evaluatiwand manage-
ment) areas, budget restrictions in many universities prevent necessary Hiring. It ariy human
service programq will have to buy or borrop services from other disciplines in the university.
This may create problems related to the doped integration of disciplinary perspectives in the,
human services curriculum. Team teaching may reprebent a_method for preserving integrated
perspectives on human service issues.

Human services education 'programs often ignore in their curriculm the preparation of-future
human service educators. Several programs give explicit attention to this aspect of a student's
education. However, it was felt that more programs should emphasize the preparation of human
service educators as a tnearis of meeting future needs particular to the human services. .

. _

Program Quality--

In reviewing the costs and beneiits of several approaches to assessing program quality,ihe
group reacted more favorably to.usi rig methods of ihternal program review than to outside ac-
creditation.'Some of the reactions to this point are as follows:

Credentials may lead to a heightened sense of identity, status, and in uence among
-human service professionals.

Credentials could serve as a lever for requiring continuing education a means of
maintaining competent human service professionals.

i .,
It is not clear that a professional growriow exists thai would be suitable for the creden-
tialing or accrediting tasks, given the variety of programs that fall under the label of
human services. Softie groups in the human service field already accredit programs,
such as Public Administration, Nursing, Social Work, etc. It is considered by,Orne
members of the team to be super fluou.; to talk of another, more encompasfirrg accredit-
ing body. .

..
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Credentials and accreditation may lead to decreased flexibility of Program design.

Accreditation of curriculm may be More desirable than acquiring individuals with cre-
dentials, given the difficulty of specifying tlie skills and/or knowledge that would be
tested. Some programs, however, have developed competencies at the graduate level
that are currermy used as the basis for internal program review.

4_ 1

Accreditation of curricula could operate as a safeguard against those programs that
have changed'in name but have not addresied themselves to the broad range of cross-
disciplinary skills necessary in human services education.

r

To the extent that human service professlo..als represent an emerging coalition of
professions, thDt can enhance their status within_ academia by 9xternal accreditation.
With respect tdinternal program review, thetgroup endorsed the idea of continuing self-
evaluation activities, with responsibilities perhaps being assigned to erformal program
position or as part of each faculty member's educational function. Self aluation can
be conceptualize&from three perspectives

Program: Each 'program should begin to develop a list of competencies and
knowledge appropriate for educating human service professionals who are capable
of applyinga range of skills from delivery to management to evaluation-and educe-

, tion, across several service areas.
,

Functional, Each program should evaluate the proportion of students placed in ap-
propriate human service positions. In asIdition, programs can assess the quality of
the match between student capabilities as developed by the program and their
utility in human'service agencies.

Quality of Services. Each program should make some effort to assess its program
by measuring the impact of graduates:cin the quality of human services delivery
from the perspective of the client.

- In the short run, it would be desirable to continue _to raise questions about quality control, a
long-range strategy shpuld aim toward identification and broad acceptance of competencies
for human services- education.

4
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syof Human Education

. .

The evolution of contemporary human services directions in the unity can be traced
through the professional literature of a number of gelds, such as mental health, public ad-
ministration, urban Manning, health administration, social work, or criminal justice. Most
human service organizations reflect these changes in some way, and there are a number of
common threads or dimensions in each field. These general human services characteristics
have been discussed by professionals in this field (see the Introduction monograph"

While such common human services directions are idenfifisble with respect to human service
systems at the community, State, and Federal levels, they are hot identifiable in the same way
with respect to higher education programs that train human services professionals. There are
some common directions (e.g., the trend toward a txoader scope of interest) among training
programs in the various professions; but the major characteristics of human services in the
field, seem not to have penetrated higher education.

A number of surveys and studies have sought to bring current infonnation regarding human
services education to the attention of professionals (Becker and Smith, 1974; Bloom and Pared,
1976; Commission on - ucation for Health Administration, 1974; Council on Social Work

'Education, 1974; Den . and Nutt, 1973; Jacob,1972; National Association of Schools of Public
Affairs and Adrnini .1 ,1974; and Vallance,,1971). Yet because each of these studies refers
to only one segment of 'the broader human services field, there is still no vehicle for gaining a
perspective of the existing edircation programs in all the areas canSidered to be human ser-
vices professional education. The survey and analysis presented in this report is the first at-

-----_ tempt to gain this perspective fbr_hurnan services education programs.

The difficulties accompanying such a task required that the purposes of this survey differ in
many ways from otherstudies of training prog First, there age no national lists or rosters
identifying existing graduate programs carryi the title, human services. Second, there are no
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accrediting bodies that certify human Services training programs, per se. Third, there is no na-
Vonal professional organization representing all tiumaii services professionals as one identifia-
ble entity,

Our purpose, then, was riot to survey the education programs of anY single helping proles-
siort or to survey the combinatio of helping professions sometimes called human service
fields. Our intention was to examine the reports Qf those programs that identified with the term,
human services, to determine their general nature and to generate some justifiable descriptive
statements About the current state of human services education as it relates to the human sir-
vices characteristics across community systems.

This background explains why thesurvey was not a formal research undertaking, but rather
an effort to generate genitral descriptivadata. We hope that the from this survey and
analysis will be a guide to future national developmental aqvities which may, in turn, lead to
more refined conclusions about the nature of human services education.

Description-of the Process

One assumption which we could informally test was our impression that chief academic
officers of institations of higher education tended not to have a clear notion of some of the more
contemporary uses of the term, human services. It was for this reason that we addressed our
first mailing of the Human Services Education Questionnaire to the chief academic officers `of
from two to ten universities in each State (a total of 152 requests).Appendix 1 includes a copy of
the survey. -

After waiting a period of one and a half months, a mailing was serit to human services
program directors from each State. This list (of approximately 100) was developed over the last
several years byBurnford, from an accumulation of systematic correspondence with human
services educators whose programs Kad been described or listed in various publications or
rosters. The list included program directors from the fields of mental health, health and hospital
administration, public administration, social work, urban planning, human resources, geron-
tology, criminal justice, education, and other programs that grew out of some of these _and other
fields. The period between mailings allowed us to estimate, from,responses, which returns had

come as a-result of each mailing. -
r

Analysis of Information

Upon first examination of the queitionnAire returtisl, it became apparent that most of the
responses were from programs designed to.train professionals for a particular professional
field, such as social work, psychology, or public administration. For this reason, the response
analysis could not be made by tabulating all returns_ within the same format. That is, a single
summative figure for beak item would have joined together responses describing different
.kinds of specialized programs rather than programs that could commonly be described as
`human services.

'Special assistance in the development of the questionnaire and tabulatidn was provided"by the office of Research
and Development,Conege of Continuing Education, University of Southern California. Ernest Chloffr. Director. Richard

Ridge. and Malssa Cochran, Research Assistants.
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Ouestionnaire returns were therefore grouped according to professional discipline or field,
and the responsis were tabulated by grouping. While the total returns exceeded :130, the dis-
tribUtion of returns within groupings presented very sate!! n's loo small to draw legitimate
statistical inferences about the programs of any single professional grouping.

Analysis of the questionnaire returns was, therefore, a combination of item-by-item tabula-
tions within groupings and a general clinical examination of responses intended to bring to
light-new insights to the nature of programs. ,

Thy Nature of Education Programs In Human Services

- i .,

The multitude of definitions and connotations associated with the use of program ter-
.

minology caused us to settle upon some arbitrary distinctions and classifications to ensure that
the readers could interpret our report within a common language base.

6

interdisciplinary is used in this monograph to refer to programs in which the major con-
centration or specialization, itself, contains content that incorporates and relates knowledge
and skills of two or more academic disciplines in reasonably equal proportions. ,

Multidisciplinary is used to refer to programs in which the major concentration or specializa-
tion, itself, utilizes inits course requirements courses from two or more academic disciplines.

Unidisciplinary is used to refer to programs in which the major concentration or specialize,
Lion, itself, is primarily composed of subject content and courses of a singleAcademie dis-

. cipline.

Academic field is used to refer to specific academic fields within or apart from an academic
discipline, e.g., speech pathology, journalism, counselor education. In the case of human ser-
vices fields,,examples are community psychiatry, gerontology, urban and regional planning, or
publiC administration.

We belif3ve the words, interdisciplinary and multidisciplinary, are appiopriate to describe
human services fields or community systems and their academic counterparts, it is not only the
root, discipline, which presents the problem, the prefixes are also inappropriate to.describe the
ideology and activities of the contemporary human services moveivent. Human services fields
such as community devekijiment, criminal justice, or public administration are not combina-
tions of many (multi) disciplines, nor links between (inter) disciplines.

For the clarification of future national dialogue and discussion of human services education
issues, we offer the substitute roots q5 field and system= (inter-field, intersystem, multi-field, r
multi-system) to replace discipline, and we suggest the prefix, cross, to suggest a more human
services meaning, whim it applies.

The word, cross-fields, is used to refer to programs in ,which the major concentration or
specialization, itself. contains content that incorporates and relates knowledge and skills
across, more than two academic fields. (This content will, most likely, also reflect more thartAwo
basic disciplines.)

Programs that bring together (integrate) this content into intra-course content (more than ate-
single integrative seminar) will be referred to as cross-fields programs. Programs that utilize

Human-Services Menograp'h-Series-N
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knowledge and skills from more than two academic field& as separate courses (not in-
MitCOUrS3 integration),-will be-referred to as Mutti-lield program& .

-While there may be legitimate arguments against such limitations on the use of these terms,
we feel the distinctions may be:useful in order to differentiate among human services, education

programs:

Tim Tirm,.Hussan Bisfirlass, and Related Terms
J

Those who read the humanServiceapiofessional literature across fields will recognize the
confusion surrounding the use of the term, hurrian services. Definitions, implied definitions, and
connotations differ Considerably from field tofield.

In the community and Federal levels of humanservices delivery, the term human ser-

vices is used to refer such systems as health, mental health, children and familyservices, cor-

rections, or public aid. Field practitioners consider humanservices to apply to a combirlation of
helping systems; while in the university, those who, use the term generally are referring to a- '

single department or field the field of their own expertise.

Thus, the faculty in a school of social work generally refer to human services as their field of
expertise; while in the same university, the faculty of a psychology department, criminal justice
institute, and urban studies department often havethe same impression that human services is

Human services is used by many to refer to an ideology or belief system (t3aker, 1974) ir-
respective of ite academib location or field setting. By others (Chenautt, 1975), it is considered

to be a national movement incorporating the above conditions, but also including other iden-

tifiable characteristics.

An examination of the responding programs (Appendix Ill), reveals the wide range of
academic areas or fields reporting what they or their administratiVe superiors considered to be

human services education programs. Most of the program titles are commonly understood to

represent established disciplines or fields. However, some of terminologyassociated with

program titles is not commonly understood, even among professionals. These titles use the

word human as an adjective end tendo refer to different kinds of programs.

In an effort to clarify our owribee of theterms end our classification Of pidgrirs, we present

the following general (and arbitrary) categories for those programs using the word human in

their titles:

Human Dayskpmsrd Programs and Human Ralations,Programa

These terms are generally used in graduate programs originating from uca-

tion, often in departments stressing counselor education. They are also o describe
undergraduate programs offering a major or concentration that, includes co iderable

course in the human sciences, especially education, psychology, and ,sociology.

Human Programs

This terminology most often refers to manpower programs offered in departments or
schoolsof business administration. The programs often originated and/or` are maintained
by U.S. Dvartment of Labor funding.

4eH uman-Servioes-Menogra
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i
Some schools of education who have broadened tneir purpose and scope are changing
UN& school names' to schools of human resources and education, (e.g., West Virgihia
University), and their general focus is education rather than Manpower.

, ,* ,-,

Human -ecology Programs
.c* ,

Again. this title- reflects somewhat more recent attempts to -represent inter- and
-multidisciplinary programs or _a broader perspective than is ordinarily represented by a
single-academic field (e.g., the of Human Ecology of Cornell University).

Human ServiaeaRrodiama

When followed.by the word, administratioNbdnan services programs are generally gradu-
ate programs, but the departme jch they are offered varies. Most often, these
progigtms originate in schools ealth, departments of social work, public ad-
mini ration, and business administra _

When not followe4 by the word, adirdhistration, human services programs are generally Un-
dergraduateVrograms )asiociate degree dr baccalauteate degrees.t Some of these
programs are gy and one.li corrections, but most represent "general" helping
skills; they ar purpOle of training paraprofessionals for generalistposjtiods. These
latter progr but exception in our survey, are a collection of courses from variius
academic departments or fields, such as education, psychology, and sociology. 1,,

Some of the rnOre recently developed *man servicee,graduareprograms also do not line
the term, actrainistration, in their titles (e.g., the University,of North Carolina and Southern
Illinois University at Edwardsville). . ,q;..,., '10:

In universities, the field of educaticip is oftericonsidered to bee part of the elective program
'of students in various human services prbgrams, and in a tow cases,Ahe schools of educa-
tion offer human services programs themselves. However, in the field at community, State,
and Federal levels, educational institutions are generally not underetood to be included in
the definition of the term, human services, at least in an operational sense. (We_may conjec-
ture that the political and economic structure and special interests represented by educa-t
tion surely play an important part in its remaining outside the reorganizational considera-
tions in the various States where reorganization is occurtingl

Human Services Education Questionnaire Responses
9-

Role-centered and Field-centered Training Programs

An it of the human services roles for which graduates ere prepared can be deter=
mined by examining the job roles or functions and the fields or systems within which the roles
arelo be performed. Role-centered programs tend to be undisclplinary or profession-based
(using a lopetefinition of profession). Examples of role-centered training programs are coun- ,
seling; toeial vrork, community psychology, gerontology, and public administration, Fieldor
system-centered programs are represented in criminal justice, mental health, publichealth, and
hospital administration.

Humdkervices.Monograph Series No. ,7, May 19713- 49
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itent19 of the Duman Services Education Questionnaire was 'designed to provide a useful

classification for analyzing the nature of profession I education programs in human services,

The following'Figure presents that classification.
.

Symbol ClassificiatiOn for Role-centered and System-
centered Training Programs In Human Services

Role/System
*Writ

1-1

x-1

/ X-X

FIGURE 1

-

. .

Item 19 brought to light a number of programs thdttrain persornel for emplOymerit in a single

field fora single specialized job role OM, such as pchool counseling programs. Yet other

programs falling within the 1-1 classification are quite representative of the human services

movement in the community.
,

example: Western Michigan Specialist Program in Alcohol and Drug Abuse trains` tuderits

as specialists in this area to "work within their proiessi al discipline."

if we classify programs from the'Perspesctive of available o ons within'a program, it can be

, J seen thafthe Western Michigan program does not 'purely' fit the 1-1 classification. There is

more than oge professional dlicipline available which can be included as a programmatic base

fol the Alcohol and brag Abuse specialization. WW have used this example to show that our

,--' cftsification is based upoii the jolt fuzictiorror role which any single student is prepared to

perform. However, it is possible that-a further refinement of program analysis could include

*Arch additional program aspects pi the discipline options for specialiiations.

... ,
The 1-x d6tegory responses suggest that students are prepared to work across fields

(although sometimes only two), but in a single specialized job functibn; or a;sobial worker, for

example, rn` t work in a hospital, mental -health clinic, public aid or corrections setting.

-However, t are other interesting exarnpleslhat may be classified 1-x:'_

Purpose for which students are prepared

I

To perform a single specialized job role within asingle field or sykem

To perform a specialized job role acrossfields or systems

To perform a number of job roles in a single field or system

To perform :a number of job roles across fields or systems

,8

4

Example: The Human Services Design Laboratory at Case Western Reserve University

reports the spatial focus upon the program evaluator as a specialist function. .

Some programsprepare studpnts to perform a number of job functionswithin a single field --

a ptogram characteristic ttigttlearly identified either vnidisciplinary or uni-field training but

within a broad array. of job roles (x-1). -
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'Exam Ple.'A number of functions in a specialist field is illustrated by the American College
of Hospital Acitninistration (Chicago),_Health Care Administration being the field (x-1).

-
-.

Some healtliadministrafion programs train students for a specialist functior, (usuatlly
Management), such as Xavier University's programs (10).

Very few program respondents indicated tNat students are p repared for multiple job functions
across fields (x-x). Of those who did, the number of fields rarely exceeded two, and the job func-
tions described clearly refer to roles that are identified with specific professions. One of the
more 'Oure' x:x classifications follows.

Example. The Universly of North Carolina lists the several job functions as pcilicy manage-
nient, planning, and evaluation, and the fields are listed aelousiness, city and regional plan-

*ning, education, health adthinistration, social work, and public adminisIrption.

Responses,to item 19 helpettto establish the necessity of studying the nature of prog s, if
one is to determine what programs in human services really concern. Relying upon prog m
ties for desPriptive information .in human services education is completely misleading.

Categorical Aspects of Specialization
-

We have said for a number of years that university education programs which prepare pro-
viders, for human services must deal with the relationships between higher!mlucation and the
characteristics of human services needs and delivery Vie community. Toward that end,
Chenault (1975) has contributed a classification of the categorical aspects Of specialization in
human services especially adapted for use in program development, in institutions of higher
education. We have used that classification as a vehicle fra Or our alysis and discussion of
human services education (Figure II).

..e". Levels Primary Focus

-- FIGURE II

Levels of Categorical Specialization
in Human Services

Leveli &single client group associated
With specialized-problems

Leval troblems or needs associated with
age level-

An area of .special problems or
group of problems

.
social institutions set up to address
special problems or needs

Give! V problems or -needs Addressed in
their interrelationships among the
above special service areas

Level IN

Level IV

Examples

;eterans, unemployed, widowed, hospitalized mental+ pa-
tients, welfare recipients, ex-offenders, battered partners,
legal Ald recipients

early childhood educallOn, Juvenile delinquency, geron-
tology, Achill education

alcohol & drug abuse (substance abuse), mental retarda-
tion, Vocational rehabilitation, urban planning

- social welfare, health, mental health, corrections, govern-
ment, education, the ministry, employment and training

Health "Systems AgenBles, State Department's of Human
Services, U.S. Department of Health, Education & Welfare,
Type Ill humah services education programs, community
multiservice centers, Title XX-of the Social SeCurity Act
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The many nuances and complexities in the delivery of rvices, as suggested by Figure
make it unwise to rely on the classification for purposes oth than a general reference for study
and discussion.Many services cannot be placed 'purely' in a Ingle Leiel; for example, juvenile
delinquency and child abuse are both age- and problem-focused; childrenand family services
cross age levers; career education is applicable to Level II but also crosses somewhat into
Level is f

Tha results of the national survey indicate.that it would be highly unusual for graduate degree
programs:to train personnel in Lev'el V programs. This is true although various kinds of inser-

vice and continuing education prodrams do offer shoot -term training in LeVel V problem areas.

For some kinds of Level IV programs (e.g.early childhood education),no questionnaires
were Aticeived, which could be interpreted as an indication that these kinds of progrants tend
not* be- regarded as "human services" programs. However, responies were spread rather
evenly over _Levels II, Ill, and IV, with,the area of social Work representing the highest number of
responses. It would appear from this survey that Level I programs are quite rare.

One tendency of contemporary human services eduCation programs its for changing the
categorical nature of programs to follow the nature ofservices offered ih the Coinrhunity; that is,

to move #ownward in the Categorical Specialization Levels (e.g., mental_ retardation services
are becoming, incorporated in the broader developmental distibilities, adult education is mov-
ing toward lifelong learning, alcohol and drug abuse is moving-toward substance abuse).

_Specialization Content of Human Services Programs

We have selected three separate and si?nple Classifications because, at this stage in the
development of human services, we feel that a complicated matrix would not serve our pur-
poses. These complex conditions provide a message td profes,sionals concerning the overlap-

ping and interrelationships that comprise liven services. t

-Together-theseTthree claisifications takelt possible to differentiate-armingliumarr servicee , a.

education programs, examining the nature of ,the programs frorh more than one perspective:,

The .first classification (Service Rates) provided a basis for distinguishing both service roles

and the single or multiple fields within which they may be performed. Specialization Levels in

human services provided the second classifiCatioh whiCh qffered a common referent for ex-

amining-the categorical nature, of education programs.
.

. - --.,-- --
t ThErthird classification provides type distinctions' by which we can,examine the specializa-

tion content of human services programs-(Figure III). it can be seen that this clasSification In-

corporates the first two classifications with the nature of cross fields specializatiom:

: I
-

More are some similarities between the descriptions of these program types of Coheit.'s (in presiy Models 1,11. and Ili,

but the nature of the differences suggests that they should be regarded as two distinct kinds of classification for

different purposes..
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FIGURE

Clessiticallon of SpecialFation CoriankIn Human Se lit etti Programs

1-1
14 01X-1

1-i
x-1

4.rsei Fi or
Laval V

Laud I or
Level II' ,

Nature Of Cross- a) Mulli-field content is pro-
fields Specialize- vided primarily by other
tion - departments as a comple-

meat o the academic fiektor
unit

or

. ' b) Multi-field content is pro-
vided by the specialization to

zither academic fields or
Program

... ,

.a) Odulti-ffeld content is port
of the care or specialization
portion cSt the total INeffralTlr

-
14 Multi-field content is
desighed for role-cantered or

Isysiern-centsred training.

c) Multi-field content is
designed and offered by the
specialization depertmerd or
unit.

a)Cross-ffekle contentis pert
of the care or specialization
portion athe total program -_

,
b) Cross-fields content -is
specifically designed for
non-"centererr training-

,

4Croes folds content is pro=
vided through more than 3
courses of the specialized
core.
'

d) Croes-felds conterd repre-
sents more than 3 human ser-
vices fields. .

The the national survey regarding this program dimension Of alization content
followad e same trend as the role/system aid:specialization level class' cations; that is, the
large majority of programs were Type II, a number of programs were Type I only two could
be classified as 'true' Type, HI programs.

,
Whether human services education programs will or should move toward Type III programs is

a matter which has not yet stood the test of national professional dialogue and experience. This
issue, along with many others, was the subject of task force deliberations at the national con-
ference described in Part II.

ven if we restrict our boils tilTYpe II programs only,there.is still too wide a diversity among
programs for oeneralliations to be made with confidence. While the rapidly char human
senrices'einviromnenf at local, Stab?, and Federal levels and the early deve stages of
so etiiy programs may be said to account for much of the diversity, there is more reason to
believe that such diversity. is primarily a function of the categorical level bf the various .
programs. To say it another way, one cannot place so many different kinds of professional
programs within the same classification (ti services) and expectto find commonalities ex-
cept at a very general level Evidence of pcon diversity is also illustrated by the range of pre-

.
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paralion time required for professional training from short, single continuing edudationr in-

service education workshops without Continuing Education Units or credit, to 3-year doctpral

degree programs.

Urban Services Program Canicula-
, ..

.
-.-

The following general conclusions can be drawn from the combination otrespohses relating

to=curriculum:
.

,

1. In degree programi, the requirements for dpectalfiatiopf-onterit range from one course
plus practicum to eight courses in the core specialization.

2. The core of essential knowledge (required courses in the specialization) tends tote
either, unidisciplinaryor uni4ield.

___

3. Curriculum of programs appears to be in most cases a selected list of existing courses
with an additional course*or two whose title be'ars the name of the specialization.

4. As one would expect, the subject content of the -required specialization courses is con-
sistently and clearly the subject content of.the departmental field within which the
specialization is offered. That is, a mental health specialization offered in a Departnient

of Public Administration, the content tends to be 'public administration-type' content.
(There were several exceptions to this general rule,)

5. With rare exceptions, practicu or field experiencels a separate cuFricular part of the

program, coming at or near the 'end of the student's program.
6. Very few programs prepare human services generalists at the graduate level, and even

those which reported that they do, appear to mean by generalist training that students

are trained for more than one role specialization (x-1).
nParticipation of,thil community in curriculum planning, when if exists at ally seems to

amount to soliciting leperiof supportfrom human service organization admihistrators
for program proposals developed solely by university faculty. (The University of Maine

program is a notable exceptidn.)
8. New programs tend- not 4o be new ourricala except in the adding of one or two new

courses to already-existing program content. That is, new programs are almost always
evolutionary adapteAbins of existing- programs. New program titles generally cover the

same programs in slight rearrangements.

.

Economic port of Programs by Their Institutions

The range of-financial- support for huMan services programs was from zero to over $400,000
for- faculty salaries and. from zero to over $100,000 for budget lines other than salaries. -This
range does not seem so startling when one considers thewide variety of programs reported.

That is, there was a range of programs from small intradepartmental prciqramt having one

assignee tapulty person Kiss man Lull time to large school-level programS involving a number of

departments. It is Ironic to note that some programs having the highest economic support cite
as their primary problem jhe lack of economic support; whereas some programs of equal size
which have no assigned budget, do not consifier this a major problem.

One simple illustration suggests some Interesting issues for discussion at the national level
by university educators and administrators and at the Federal level by government adMinistra-
tors. The Rehabilitation counselor Training program at one university in the Middle Westhas

an assigned budget, not includihg faculty salaries, gt between 650,000 and $75,000, 65 peraent

of whichis university monies. This program is in its developmental stage and graduated 16 stu-
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dents last year_ Gond Middle Western university graduated 85 students in human services
its last year of petition, but the assigned program budget, not including faculty salaries,was
zero..

Th'= example suggests the wide divergence among administratorein higher education with
respecf to the relative importance of human services programs within the total organization. It
can be said that institutional commitment to economic support of human services piograms is

\largely restricted to already existing and rather highly specialized programs. For recently in-
ituted programs, supporttends to be in the nalltire of re-assignment of faculty (almost always

within departnients) and 'bootlegging* existing resources. Many program respondents reported
there were no support dollars from their institutions for new programs and new programs were
impossible without external funding or hard-to-get new' State monies.

It is not Unreasonable to conclude, on the basiaof the reponses, that universities either do not
know how or are unwilling to reallbcate existing resources to "support new human service
program development. It appears to us that higher edUCation in general has not dealt with the
forceful relationships between organizational territoriality and the new economic constraints
facing it.

Problems and Needs

The Human Services Education Questionnaire addresses perceived program problems in
Item 52. It can be said most prOgrams considered their major problems to faitin the general
areas of economic need, inadequate administrative leadership, and.faculty negati;rism. The par-
ticular items checked most 9ften were: ,..- , aw

. . 44.,.* 4A t t4

lack of economic support
lack of faculty interest outside your own departnient or unit
general faculty resistance . -

.
general suspicion °fa passing fad .

administrators' lack of knowledge about subjectarea of program
Jack of administrative leadership above prograrn level

The fields of social work and nursing stood out as having more concerns about such problerh
areas as inadequate preparation of entering students, supervision of field assignments, and
assessment of field learning.

The Valiance report (1971) includes special attention not only to problems encohered,by
the interdisciplinary. units studied, but also, to recommendations for dealing with :these
problems. While Valiance surveyed 45 responding organizations from a select list of largely in-
terdisciplinary prOgrame, there are a number of similarities in problem areas. For example, ter-
ritoriality was the most frequently mentioned problem in his study, a result resembling written
comments in our survey with respect to those programs that were most innovative in their con-
tent. One of his respondents reported that his unit, "encountered a storm of oppOsition from
several existing departments ,who felt that if an interdepartmental unit were to be established it
should deal with problems in their area which they conlidered to be of greater scientific infpor-
tance than the study of (this unit's thing). There was jealousy over appointive power and fear
that this unit would drain funds that might have become available to departmental programs:

Human Services MonographISeries No. 7, May 1978 s
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Vai lance cites &Robert Anirey comment that isespeciaillerelevantfor the future development
human services programs:

When t wrote The Territorial-Imperative, my object was to ebtablish the territorial princi-
ple as biologists have observed and definedkretating to an exclusive area of defended
space.I indulged in few speculationsconcerningthe applicatiorrof the princi Mato areas
lesstallgible than real estate. Every such speculation, I judged, would weaken the rigor:

'of biology's conclusions. Yet it -was obvious that with- the conceptual capacities of the
_ human mind the imper.ative iii c1 &territory has bein extended far beyond fence

_posts and locked Ct0Ors. Jobs, in an organization,' jurisdictions -of t r

unions, spheres of influence whether in politics or crime are as jealously guarded IS a
warbleKs acre. When I fitst suggested the subjectof my book to C.R. Carpenter, he was
amused: "Why bother with animals? Why not just visit Pennsylvania State University for a

fair weeks and keep an eye on the faculty?" ,

C

innovations

Since it would not be feasible to fiat all the perceived innovative features of human services

programs. we include a representative sample fromzur survey:

Major focus upon organizational change
Combines clincial and administrative skills
Useatearn teaching
'Subject matter focuses upon prevention
Experiential learning
Emphasis upon planned change processas
An action researc1 model of training

Innovations listedtry respondents appear to, be-quite traditional; even old-fashionprid, rather

than innovative to those who work in the community and read the professional human services

literature. But the rare instances of these innovative coriaitions in university 'programs in
were!, attests to their unusual nature. Valiance puts it succin .

,

-To people who think of themselves as veterans in the business of being interdisciplinary

or of conducting applied social research, many of these claimed innovationsirnay seem'
"old hat". To others, and clearly to many of the respondents in. the Survey, tileactions 'are

distinctly new kr their settings, and, as will Abe seen later, theirnovelty is often validated,

by the defensive responses of many previous established parts of the parent institution.

Fields

We have selected five program areas for general discussion: mental health administration,
community psychology, urban and regional planning, continuing education, and human ser-
ykee as a specialist/generalist field. As it was indicated earlier,there are a number of studies

and reports that More than adequately paint the picture of such professional fields as social

work, medicine, public administration, education, and others.
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The first four areas Selected, with the possible exceptioh of commanity psychology, tend not
to represent a single profession and in their general directions tend to illustrate the contempor-

. ary huntan-services movement with regard to such dimensions as the movement away from
4etegorical services toward the integration. and coordination of services. Another way of
describing these criteria for selection is to consider the programs as representative of those
Type II programs that lean away from profession-centered, role-centered, and field-centered
programs.

The fifth arell, human services programs, represents those that are closet to Type ,111
programs. Because these programs are most recent and most rate, we have devoted a separate
section to that area.

Community

Community psychology programs descr.iped in questionnaire returns and in university.
catalogs confirm the conclusion that they tend to represent Type II Human Services Programs

clearly iinidisciplinary, but unlike Type I programs in the sense that their interest and,focus is
upon applying one's expertise in psychology to "community" problems and services.

r To our knowledge, there is no community psychology program that does not operate as a part
of a psychology department. In those departments where community psychology.is &priority, it
is offered as an option among other psychology specializations.. An example would be the
specialty offerings at Vanderbilt, where the Psychology Department offers options.in clinical,
psychotherapy, psyc hopharmaco logy, and community psychology.

The Bytes and Community Psychology_PrograM at West Virginia University provides a
special emphasis upon systems, as indicated by the requirements comnfon to alt students. In-
troduction to Systems Analysis, Systems Seminars, Computer Science or Public Administration,
Systems Ptacticum, Dissertation, and a 6-month's internship. Under this general program, op-
tion's for specialization -are. human services administration, mental health administration,
educational systems administration, program evaluation, or developmental disabilities ad-
ministration.. While this program .appears still to have a strong unidisciplinary (psychology)
base, it nevertheless represents somewhat mpre generalistraining than ether community psy-
chology Orbgrarris with which we are familiar. -4

A Community Psychology InstitUte is sponsored by the Psychology Department at the univer-
sity of Cincinnati. It has recently changed its organization development orientation and reactive
funding approach to focus now upon yesearch, training, and then service. A new thematic focus
permits consideration gf profit orgariizations. These thematic areas are. problems of urban_liv
ing, life transitions, mid the organization 'of human services.

The goal of the problems of urban living theme is. to develop and evaluate intervention
methods which improve relationships between individual, and their environments, to design
and evaluate new social *terns, and to enhance the. psycho-social opportunities, for residents
in urban areas. The life transitions theme refers to a human development focus- (entering
school, choosing a career, getting married, becoming a patient, retiring, etc.). The Institute's
strategy in this area is to develop alservice or research program in one or more transition areas
and develop the market for its application.

The third thematic area, the organization of human services, may be accomplished by one or
more of the following operating modes. a) respond to calls from potential clients and negotiate
individual service contracts with appropriate assessment (allowing the Institute to test the
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general applicability of its theory and technology), b) concentrate on some particular _set of

issuesor problems, obtaining external funding for research and development and finding client
systems with whom to work; o) collect and assess existing work in the field and produce
bibliographies and critical reviews, d) concentrate oriAet of services and study them in depth;

and e) concentrate on the evaluation oforganizational interventionsin order to increase a data

file and to .observez variety_ of interventions, .

The Jacobs study (1912) of gradate educationin oniAliUnity psychology provides important
information related to the present study. Jacobs found that 12 psychology departments of the 59
respondents offered a formal subprogram in community psychology and 6 other departments
indicated "informal" programs, or were currently in the process of planning a formal
subprogram. It is reasonable to expect that since that survey, this number has Increased.

- Some assumptions-about the nature of psychology' programs Tesponding -to the Jacobs-

survey. can be made on the basis of information supplied:

1. 'Only 19 departments reported training experiences in the area of prevention during
the last three years before the survey.

2. Only 8 departments offered training experiences in mentalhealth education.
3. Formal course offerings in community psychology infrequently extend.beyond an in-

. troductory course presenting a .general overview of the field and perhaps an addi-
tional course related to a4particular intervention strategy or content area

4. The relative absence of extensive course sequences appeared to be less function
of insufficient content arkil more related to Such problems as availability of compe-
tent facultyli5 teach such courses and to curriculum overload.

Jacobs drew the following general conclusions-

.

To extent thacommunity psychology's goals include the prevengon of emotional disor-

ders and the promotion of mental health .. the relative infrequency of these types of ac-

tivities appears to be a sig-rificant shortcoming in current pracficum Veining ex-

periences. In addition,relatively little involvement has occurred within such settings as
churches, universities, Office of Economic Opportunity programs, and judicial and cor-

rectional institutions, and few departments have offered any of the community psy-
chology activities, excepl consultation, in two or more different,settings ... a) most stu-

dents are exposed to various community psychology activities, b) they do not become

intensively involved with such activities, and a) such involvements generally account
for a relatively small proportion of the students' total practioum experierices.

Mental Health Programs

mentalVirtually all graduate mental health programs ace- health administration and are

offered as a specialization within MPH (masters in public health)' and MSW masters in social

work) degree programs. Some mental health programs are offered in departmentsor sChools'of

public administration, business administration, or the equivalent; some are offered in,schools of

medicine; and a few are joint programs combining two of the above areas,

While the area from which mental health programs originate seems to flavor the natureof the

programs, in many cases the sapcialized- course requirements reflect an added discipline or

field more than the field of the organizatiorral home. For_the.most paii, the added field is ad-
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ministration or management. Thus, the MSW programs tend to train Social workers fol work in
mental health Systems with an eit-phasis upon administration of programs; and the-same is true
for the that students are trained as oublic health workers.

Course requirements the mental health specializations reflect the major differences amo
MSW and MPH programs:

MS.W Program Examples (excluding social work foundations)

Florida State University:

organizational behavior
evaluative research
policy analysis
planning° and administration
integrative seminar

Iiidiana University:

itt

.planning process in social welfare
administration of manpower resources in social welfare systems
financial management of social welfare organizations'
seminar in social policy
Social policy in the legislative process
research seminars

9bio State`University:

4

g

changes in hurnan services organization-
community mental health
executive drid middle-management roles in human service organizations
human service adininistration
seminaron the application of experimental design to evaluation in social work research
social Vanning for social service delivery in the public sector

Washington University, (St. Louis);

organization theory and analysis
administrative or management practice
monitoring and evaluating_ organizational performance
orggnizational research and statistics .

social planning and policy analysis

MPH Program Example (excluding public health- foundations)__
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ColOmbia--University:

principles and practice of community psychiatry and mental health
social science coneepts and consultation
socio-cultural factors in the presence of community psychiatry
mental health administration
psychodynailics

Johns Hopkins University:

organization .
group dynamics
alcoholism
maternal-infant behavior
_drug Abuse
planning
operations research
behavioral sciences

_University of Minnesota:

management
personnel
organizational behavior
financial management
problem solving
legal aspects
clinicians .
dehumanization

It can be seen that mental health administration programs tend to lean heavily upon the busi-

ness of administration. One can speculate that this is because mental health programs grew up

at a time when mental health administration was seen as the application of skills from a second

discipline or field (mental health) to the majordiscipline (e.g., social work, public health). As the

previous examples illustrate, generally the specialization of mental health refers to one or two

courses in mental health and the specialization of administratiOn carries the weight In

specialized, courses.

A second possible. influence upon the development of mental health programs is the
necessity Of schools of social work and public health to utilize already existing, courses which

are often the territory of departments of business administration, public admrnistration, and

others. This results in the putting together of categorical parts.

Thus, for the most mental health programs are primarily social work programs (or pub

health programs) with a specialization in administration and a few courses in mental health. If
should be said that the field experience associated with these priograms is clearly a mental

health practicum.

George Washington University, Northern Illinois University, and New York Univeisity are ex-

- amples of,programs offered in public administration, business administration, or the equivalent
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the latter program being a doctoral program in Public Administration and Mental Health
Policy and Administration.

Qne oche few Jointly_ sponsored mental healthsprograms is offered by,the University of Min-
nesota- School of Public Health and Department of Psychiatry of the Medical School. Thii
degree offered is the MHA-(Masters in Health Administration).

The combination of programs at Columbia University illustrates how a number of programs
Within the same institution have developed in the area of mental health administration. In the
'DiviOon of Community and Social Psychiatry (School of Public Health) three programs are
offered in conjunction with the Department of Psychiatry:

_

Master of Science Program in Administrative Medicine (preparing personnel to work in the,
delivery okcomprehensive community mental health services)

Master of SciEir* Program jn Community and Social Psychiatry (psychiatric residencies
and mid-410-er programs for leaders in the administration of mental health programs)

Master of Public Health, Mental Health Administration Training, Community Mental Health
Program (preparing baccalaureate graduates for leadership' roles in mental health
programs)

A fourth Mental Health AdministrItion Training Program offers, the MSW or DSW from the
School of Social Work.

For a number of years, Harvard Medical School's Laboratory of Community Psychiatry
(LOCP) offered a postdoctoral program-1n community mental health for practitioners in a num-
ber of human service systems. The influenCe of the LOCP can be seen in_tha development
and/or revision of a number of university education programs, as well as in_a wide range of
public leadership roles at the national, State, and local levels.

Urban and Regional Planriing Programs

Urban and RegionalVanning Programs are often more concerned with research aspects
than are Type III program1 They stress the conducting of applied research on urban problems.
The nature of program optics helps to illustrate differences among urban and regional plan-
ning programs. The foffowirig universities reflect these difference610 the program options
listed:

University of Michigan'

environmental analysis and design
quantitative pethdds (required)
social group processes
urban and regional economics
government and institutibnal processes

University of Tulsa

ad' inis r do
development

y analysis
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University of Houston

housing
health care delivery`
urban. finanoe. #
administration of human resources
transportation
urban and regional change

University.of Cincinnati

major learning emphases:
urban planning

:planned change
community organiiation
planned community change esi

The University of Cincinnati offers a Masters of Community Planning. This program reflects
some of the more contemporary -..-,hdriges in this field. The first hint of thilis in its use of the
word, community, in its title. rye wograrr. tresses change agent planning with a focus upon
the planning process. Its phiiosophy is highly plural, entailing manysounterPerspectives;' and,
the organizational climate is kit:at,' iLiectas one of structured behavior, including debate, multi-
ple viewpoints, and vigorous interaction among strong minded people, asstudents and-faculty
refuse to. accept easy-or simplistic solutions to today's urban crises."

"The program seeks to create an ulterdisciolinary learning community where students and
faculty participate jointly in ,commorety and human resource oducatidnal development."
Following are additional-aspects of the progrft according to its questionnaire report:

1. Emphasis is upon develop:rig planned change.process skills for achieving client-
determined goals and ooiectives within he c_ontext_ofitte_urb_an_human service en-

vironment.. ,

2. Students are introduced to,all phases of community planning.
3. The core knowledge consists of four major learning emphases central to the educa-

tion of change agent personnel (see above list).
4. Each student is regaired to select a collateral functional field of specializatio .g.,

education, health, manpower. criminal justice.

Some of the program deveiopment problems encountered by respondents in our study initia-
tion of urban.and regional Olanning prOgrams include the following:

1. Independent budgeting of an interdepartmental, inter-college unit;
2. Faculty arguments concerning the relative'importance of each of the disciplinary

areas; - .
3. Both core courses .and specialty area courses are taught by faculty from other

departments; .

4. Lack of ctear understanding by faculty and administration of goals of the program;
5. Insu =fficient number of faculty:
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a Difficulty of resolving problems created by joint appointments, especially non-
tenured faculty; ,

7. Need for a reasonablecteward syetem; , li. ,
.I. 8. Difficulty of obtaining 'hard' Money. support;

9. Difficulty in gaining university acceptance..
.

Depbow and Nutt (1973) surveye'ergraduatWanning programs in an effort to keep up-to-aate
with planning education in a rapidly Changing field. The authors found an increasing propor-
tion of minority planning students, greater student participation. in departmental decieionmak-
ing, few women or- minority planning -faculty members, lirtiited resourcefulness in amount or
mode of knanclal aid, and few schools with well-articulated curricula. Suggestions by the
authors for future change included the need for collaborative synoptic efforts undertaken by
planning education programs and the planning profession, and the need for programs to utilize
the Consultation and Recognition Program for'Planning Education (AIP) process as a possible.
basis.

. , , :- ir- r . j
Some additkAal conojugions of the Denbow-Nuti study,are negaliye and plainspoken:

,

1. There is great uncertainty on the'part of planning department about plarti dOca-
tion acrd the nature of its component elements. ,

A .
.. 2_ It seems .. . likely hat the profession arid its educational practitioners j e not

.3,.. ` sure what it is they' are or ought to be doing educationally (Mann, 1972). ..
Iv. 3. The assumptions and approaches that worked in 'tfie parci longer Tneet the

-v.

challenges of present student constituencies. ,'' .

4. The relatively unchanging character of faculties coupled with the apparent distan-
cing f planning schools nil faculties from profession'al planning practice provide . ,
signifi ant barriers to accomplishing the changes needed to achieve coherent ptan-

3:- g rograms:--- . . . $

.

constantly evolving nature of planning-practice itself provides few particularly
ul directions for planning education. .

protestations to the contrary, the professionaiplanninefganizations (and their,
embershipagave been of limited help to planriRig schools in their curricular quan-

daries, I
7. The attraction of planning departments to more traditional academiirdisciplines,

notably the social sciences, is an entcement that even further confuses the plarining
$ ,

education scene.
8. The new Consultation and Recognition Program for Planning Education (AIP) ..

tended to be a collaborative effort of planning education programs and the planning
profession, in `effect brings the planning process into planning education.

Continuing Education

A number of grogrichs reported are formal continuing education pro,grams, in the senie.that
they are offered by units of the university entitled Continuind'Education. Sbme reported are in
the nature of continuing education but are offered directly by the department offering the
degree certificate, or Cgt) (continuing' education unit.)

The Human Resources Ins tute at the State University di New York at Buffalo illustrates such
a program HRI is a SUNYAB-wide interfaculty curriculum development and teaching, unit
operating under a U.S. Department of Labor Manpower Institutional Grant. The Institute offers,.
various educational programs in the human resources development areafoi both students and
practitioners ThroughOutthe DOL Region II geographical district. 'y
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The Certification Program In Manpower Administration consists of eight 1-week units
scheduled over a2-year period. Upon completion of the eight units, participants receive a ceir-
tificate issuectby the School of Management at SUNY-Buffalo, and'jointly recognized by the

; -State University of New York and Rutgers State University of New Jersey. in addition, SUNYAB

-awards graduates 24 CEU's.

A third kind of- continuing education program is the Joint Center for Human Services
Developmentat San JoseState University, The Center is totally supported by Federal contracts
and grants and provides experientially based learning as well as an action-research model of

training. Emphasis is i.ipon planned change processes.
_

0 r.

The Humen.Services Design Laboratory of Case Western Reserve is an interdisciplinary
center engaged in developing new ways to apply social science and management science Tech.

. no ogles to problems of policy formation, probtarn design, and coordination and evaluation of
,huitan.,service programs. The Laboratory extends assistance to locations in Ohio and
throughout the Middle West. As Stated in its brochure, the objectives are:

to provide technical assistance and applied research to human service organizations
in problems relating to program design, service delivery, policy formation, manage-
ment coordination, and program evaluation;

to provide training for graduate students of the School of Applied Social Sciences of
, Case, Western Reserve;

Jo. provide opportunities for faculty of the School of Applied S ocial Sciences to con-

duct research and engage in technical assistance in their fieldi of expertise.

The Human Services Center, College of Contin Education, University of Southern
California, hasplayed a leadership role in the establishm of a national network of human ser-

vice practitioners and academicians. This enter also offers both credit arid non-credit courses

to -Human Services professionals end paraprofessionals.

. lg some universities and colleges when the human services and higher education' "pove-

- ment" is experiencing difilcultytiocating a "home", Continuing Edubation may offer a very

necessary neutral forum which does not exclusively represent any one of the many profes-

'. sional disciplines which are part of the human service movement.

Mckenzie (in press) has stated, "The human servic isciplines are practicing disciplines.

r Hunan service theories are applied to public policy directly and continually with each new or

revised government program and attendent regulations. Gaps between theory, policy an7iprac-

tice tend to surface quickly,. and resolution of problems simplyoannot be left to a laborious

'trickle-clown; system of scholarly, research to classroan and textbook presentation to new
scholars and practitioners to field experience and-research. Continuing Education -activities

.within and across existing disciplinary lines, are logical feedback and exchang ystems

.-for-simultaffeous access by theoristsipolicy makers, and practitioners." The nature of human

service activities demand that academicians,practitioners, government officials, and ecipients

be brought together in ways,ttiat promote t*o -way conversations among all involved. ntinu-

ing- Education at its test, is uniquely suited to provide a forum, for such interactions.
$
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Organtzational Arrangements

The organizational homes of the programs described in the Human Services Education Ques-
tionnaire-reffirns represent a wide range, including autonomous units reporting directly to the
university president, institutes, centers, colleges, schools, departments, options or specializa-
tions within departments, certificate programs associated with existing professional degree

1-prOgrams, and nOn-credit continuing education programs. .

Some universities have "umbrella" organizational structures housing a number of programs
that could be *lied hurnan serviceS±The broadestof these (about which we received informa-
tion) is the University of Cincinnati's College of Community Service, It includes undergraduate
pitgrams in Community Health' Planning/Administration, .Crimmel Justice, Social Work, and
Urban Affairs; and graduate programs in Community Health Planning /Administration, Criminal
Justice, Rehabilitation COunseling;and Social Work.

4
ISome schools or colleges within universities have a broad range of prograff making their

offerings human services in nature, but they differ from the umbrella structures In a number of
ways, pirticularly in their need to be restricted to program' sithat fall only under the discipline of
the school.

t

The School of Public Health at the University of Hawaii at Manoa is an example of one of the
broader human services organizational arrangements. In addition to the programs it offers in
Public Health Sciences (Biostatistics, Erivironmental Health, Epidemiology, Public Health Lab,
Public Health Nutrition), it also offers programs in International Health, Special Programs, such
as a residency program for physicians in General Preventive Medicine, and through the
Department of Community Health Development = rams-in Go
Adminstjation anning, 'eternal and C,hild Health, Mental Health, and Public Health Educa-
tion,
e . .

1 .
It can be seen that the University of Hawaii program represents a unt-field (public health)

home for a wide variety otprograms, whebteas the University of Cincinnati example igustratep
the umbrella home for a wide variety of programs that fall under more than one discipline or
field. Aft -__ -,

. -

The University of Washington Graduate School of- Public Administration provides for special
options tailored to individual interests (e.g., labor relations, Itgislative administration, marine
affairs) and a series of Public Policy Options (Social Policy Analysis; Aesourced and Environ-
mental Policy, Urbari Policy, Law and Justice, and.Foreign Affairs), ' .0.

., .
,. v

Graduate programs in Cornell's Department of Community Service Education are Social 7
in theProgram Planning and Develcpment, Social P Evaluation, and Higher Education

° Human Services. While -these programs do no appear, at first glance, to have the breadth of
other programs listing five to ten programs or specializations, the sub)ect matter implied by the
terminology, social programs is, of course, quite broad. .

The names of some organizationallinits express an effort to reach out toward broader don-
.

Cons and perspectives. The College f SZcial Professions of the University of Kentucky illustr-
ates this change. However; as we have said in other writing and will repeat to emphasize the
point, it is important to examine course titles, syllabi, and other inforMation in order to deter-
mine what ig meant by and delivered under-such broad-sounding titles.
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For example, the University of Kentucky College of Social Professions, while adding subject

areas _such as corrections, health services, children and youth, and aged, is nevertheless a

social work program: social work in corrections, and health service social work with children

and aged. This is quite different from what could be construed by looking at the name.

-

in examining the nature of human- services programs, we have to look for different kinds of ,

distinguishing characteristia. Consider, for example, the differences among the following

kinds of programs: a corrections program that has elements of social work, asit relates to Cor-

rections, in its curriculum; a social workprogram having elements of corrections, as it relates to

social work, in its curriculum; a human services administration program that includes bethcor-

rection's and-social work elements in its curriculum .(as they relate to the administration of

programs); and a human services prograffl that includes these three *areas and more as-they

relate to orie %Whet: '

The concept of studying a number of Inman services-related elements as they relate to one

another is a totally different concept fromsttglying them as.they relate to a specific profession-

based perapectiye. It is this interrelational concept (Chenault, 1975) which presents an impor-

tant issue for human services educators to consider, for virtually all human services programs

now follow the first assumption (the profession or field-based perspective).

Human Services As a Special Field

One of the final questionnaire items was the question:=Do you believe there should be a

special field, or discipline called human service? There were generally more negative

responsettto=thisquestionrwith the ofeducation- programs-i

positive responses from programs in the following fields: public administration/business ad

ministration, community psychology, social work, health care administration, or clinical psy-

chology.

Summary
,.. 0 .

The results of this national survey provide evidence of the wide diversity existing with 'respect

to the meaning of human services education, as reflected by the rangeend kinds of graduate

education programs. Mahy of the program% responding were Type I categorical programs

any multi-field content is provided primarily by departments outside the specialization. The ma-

jority of programs fell in the Type II dath@ory, indicating a role-centered or field-centered focus

within less categorical human" services fields. ' .

Type Ill human services graduate eduCation programs are extremely rare; only two such

programs responded to 'the survey.
, .

. . , . .

-it is interesting to note that therwere no responses from programs preparing professionals

kir the ministry, law, architecture, medicine, or the huwanities. A number of chief academic

officers of universities indicated their belief their entire education programs Were human eel:-

vices and consequently did not complete a questionnaire.. ,
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ILLUSTRATIVE HUMAN SERVICES
GRADUATE PROGRAMS

_ .. .
...

As wer have said a numbEir of time Our classification system for human services programsshould reauy not be used except fo a very general differentiation for purposes of initial study
and discussion Having made that d laimer,ive have selected a few human services programswhich seem to approach Type Ill programs, to preseht the reader with some examples of the.diversity There re,Dfcourse,anumber of other fr.04.t : II

.'
s : . . ch we

e examples of various kinds of programs would best.'serve-our purpose.
- 4

1- 1* z or we e a sing

The reader will notice thatonly two of these examples are "pure" Type III programs; however,each one illustrates Type Ill characteristics in one or more dimensions of its program.r
'George Pegody College for Teachers,
HUMAN DEVELOPMENT LIAISON SPECIALIST.PROGYIAM

The primary goal of this program is to train individuals at the M.S. and Ed.S. levels to func-
tion as ecological intervention agents in existing human service and community educa-
tion programs. The problems of individuals are viewed as a social/ecological matter, as
opposed to intrapsychic processes or broad, sociological processes. The-social systems
orientation°Vocused on: 1) the functional.adequacy of the total ecological system of
which the individual is a part, and=2) the program of ecological intervention strategies col-
laboratively planned and implemented by the members of the-ecological system.

. .
-Scilection of trainees is determined in part by their previous_experience.in human services,
particularly in school systems. Other delivery systerris include mental health centers, gui-
dance clinics, courts, correctional facilities, residential treatment centers, child advocacy
programs and the like. .

Students are prepared as experts in the liaison process. This includes,develoPment in The
knowledge of human behavior with,interpretive SRills, articulation and communication

/dr
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, ..

processes,systems assessment and analysis skills, group work skill; consultation skilli,
-------- community developmen 'skills, divergenrarid convergent thinking strategies, recording

skills and spif-awarene 4, ti , 4

A program assumpitio that persons learn most effectively by the integration of theory with
the actual work ex chance is stressecitTherefore, emphasiS is on, "a combination of
dithktic and field-b experiences for each selected trainee with the program of studies
geared to the person's individual needs, learning modes, and professional competen6les
and styles." , . .. =

Uni,:rerilty of California-at Davis
MS. IN COMMUNITY DEVELOPMENT.

This program provides an.applied social science program of study and research in the
field of community. development. The principle focus of the progrim is on non-
metropolitan areas and small towns. Emphasis is upon interrelations, of groups and/or
classes with the economy, education, culture, political progress, or problems In com-
munity settings.

Persons are prepared for professional roles in nonprofit and public organizations and as
administrators, planners, and/or technicians in human services programs. The program
emphasizes an understanding of the economic, social, and political changes required
within a community to increase the community's potential kir development

Three course areas of concentration are offered: 444

. ,

Community Economic and Social Development:
for persons interested in social and economic development activities, planning; lend
evaluation-in-regional or local governments. . . .

l ,
r , .

Community Proiram'Administration-and Management:- t 1

for persons interested in professional roles as administrators or technicians in local
governmenf or organizations responsible for the delivery of _human services.

.4

Community Organization and Oeveldpilent:, . a:

for persons interested.in the community relations work withinsocial welfare agencik
school districts, community colleges, and civic action groups:;,:--

..-
_.

Graduates frpm this prograin are expected to possess the skills to:'
a) diagnose community problems and translate these diagnoses Jnto projects and/or

programs; ,
b) organize, administer, and direct community development programs;
c) be sensitive 'to community residents' needs and value systems and

. d) develop behaviors he ful in 'acting as change agents in community settings.

r
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State University College at Brockport (New York)
HUMAN ENVIRONMENTS AND SERVICES PLANNING PROGRAM

The bachelors and masters programe are highly integrated in terms of content, philoso-
phy, and faculty, making the transition from the baccalaureate to the masters component a
natural proposition. The undergraduate component provides an initial competence adequ-
ate for professional practice under supervision of a fully qualified professional planner.
The masters component provides an advanced level of competence adequate for indepen-
dent practice we professional planner.

The program has three major objectives. First, it combines in one program the essential
curricular content from separate programs of professional education inz_a) urban and
regional planning, b) comprehensive health planning, and c) social welfare planning.

Second, it provides personnel at two levels of competency to meet the expanding needs of
planning organizations. And third, it reduces the total time required for professional
,.edvcation in planning from six to five years.

Because of the integrated relationship of the undergraduate and graduate components,
persons completing the baccalaureate will be the primary group for selection Into the
masters component. Others who have completed a baccalaureate in another field are re-
quired to develop an individualized course of study meeting the requirements of the
masters degree component.

The four major objectives of the masters compo nt are:

a) The development of a capacity townderstand and appIrcomplex technical methods
for the collection, analysis, and interpretation of information and data in various

--planning contexts.
b) The development of a capacity to analyze and interpret the visable and latent in-

vpivement of individuals and organizations in different planning contexts.
c) The development of an integrated understanding of the relationships between en-

viFonmental and service system planning functions.
0) The development of sophisticated professional use of human relations expertise to

facilitate planning processes. ,

, Required courses include the following:

Planning Problem Analysis: Information and Data
- Analysis of Human Relations Factors in Planning Problems

Technical Methods "rt Creative Problem Solving - -

Involvement Menlo' Creative Problem Solving .
Practicums in Neighbor d, d, Community, and Regional Planning
internships, Seminars, and Electives .

The George Washington University
INSTITUTE FOR EDUCATIONAL LEADERSHIP

The Institute for Educational Leadership (IEL) seeks to strengthen present and potential
leadership in American education at the policy level of State and Federal government. IEL
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is a policy planning and coordinating agency for a number of related educational
programs listed below. Each of the programs assists policymakers to improve cord -_
muntcations with educ-ators and other affected constituencies in the belief that better in-
formation and mutual trust are key ingretlients in effective public policymaking. Currently,
IEL programs are making a concerted effort to strengthen.the intergovernmental system in
education by creating new forums for the interchange of ideas among Federal, State; and
local education policymakers.

Education Policy Fellowship Program

A national program designed to help provide future leaders with the skills in policymaking
they must have to exert effective and enlightened leadership in American education.

Educational Staff Seminars (ESS)
g-

A professional development program designed for staff members employed by the Exedu-
tive and Legislative Branches of the Federal government in the field of education. The,goal
of ESS is to provide an open forum in which participants can improve their professional
capabilities and personal fulfillment on the job by:

a) being exposed to new ideas and perspecti.veS;
b) increasing their knowledge of particular subjects and their understanding of how

programs actually operate in-the field; and
c) meeting with other professionals involved in the legislative and policy formulation

--processes-A an informal learn
leaderships.

The Associates Program (TAP)

0

#

An evolving IEL activity which provides seminars and other forums. for legislators and
other policYmakers at State capitals. Other TAP efforts are:

1-

a) maintaining a network of statelevel generalists whose ties to IEL in the nation's
capital provide linkages among federal and state education policymakers;

b) encouraging similar linkages among agencies and coalitions seeking to improve
processes of state-level decisionmaking; and

c) convening and co-sponsoring national or multifstate conferences dealing with state-
level policy issues.

Postsecondary Educatioh Convenitig Authority (PECA)
PECA brings together in a neutral forum, policymakers and practitioners to facilitate more
informeil decisionmaking around the issues of institutional licensing, consumer protec-

*lion, state financin g. and lifelikig learning.

Options in Education .

This prOgrarn conducts a weekly radio series which has earned reputation for no-non-
sense, jargon-free reporting on currerft education issues.
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PART IV: ILLUSTRATIVE HUMAN SERVICES GRADUATE PROGRAMS

Career Education Policy Project (CEPP/

CEPP addresses the issues Of education. .A at k , .-,-,et.'1. It informs both policymakers
. and the public of the Fssues,in and potential o! the .:areeJ education movement

Project on Compensatory Education (PCEI

This program analyzes the governance of m,a
. projects

-2.1a state compensatory education

Family Impact Seminar (FIS)

FISseeks to identify and assess the ffe-,:;*, fart-, r-ts

policies. `

Washington Policy Seminar WPSt

The Washington Policy Seminar brings ;rot.
Capital for three to five days of intenslie
tions which shape Federal education *icy.

hildren of a variety of publfic

rs and policymakers to .ffie
ple, processes, and institu-

The College for Human Seivices (New York;
MASTERS PROW:LAM IN HUMAN SERWCES

The College for Human Services 1%as des. a.e rugram with.the aim Of-Waving
citizens take back their power in society b tnern to become better able to solve
their own problems and to manage the, .r, s-:--crt become free and creative people.

In shaping this program, the College
suggest how it helps students drat, or. e.ery
materials and the arts, as welkas their
sequential unit-of focused study The

Eight essential modes (or crystal
gested by the program:

-1) Assume responsibility for Melon
2) Develop professional relationships

--3) Work with others in groups:
4) Function as a teacher;
5) Function es a counselor;
6) Function as a community liaison.
7) Function as a supervisor: and.
8) Act as a change agent.

Human Services

y of crystals and prisms to
ning, including theoretical

e the leld. The crystal represents a
the shape of the entire program.

mpoyver citizens are sug-
,

ns an-0 cowo era:
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CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

The interplay of these modes with the constant dimensions of purpose, values (self and
others), systems, and skills creates the performance prism. The prism giVes form then to
the program that is totally directed to the needs and concerns of citizenss. Learning is
focused around constructive actions which students perform for and with the citizens they
work with in the field. Theoretical material Is organized for relevance to real performance
issues with the final stage of planning being the week-to-week integration of classroom
studies and field experience.

Cornell University
THE GRADUATE FIELD OF HUMAN SERVIC STUDIES

This program offers concentrations in the design and development of human services, in
the evaluatiory of social programs, and in the preparation for teaching human service
professions. Students enrolled for graduate degrees in this program are expected to have
ajieady had professional training and experience in an agency providing direct services to
people. Graduates are working in Federal, State, regional, and local agencies as execu-
tives, program planners, evaluators, policy and budget analysts, and as university faculty
in professional education programs.

The research and` public service programs engaged in by faculty and students include
such projects as:

A policy 7oplions and program design study of the Supplemental Security income
Program for the Office of the Governor Dt New York*

An evaluation of the social planning processes of each of the fifty States, for HEW

An evaluation of the Extended Food and Nutrition Education Program.of the U.S.
Department of Agriculture;

An evaluation of a family day-care esource program for the Carnegie Corporation;

A study of the long-term effects of presdhool education for the Education Commis-
sion of the States; and,

A study of the use of needs - assessment data in local decision-making proces,ies.
.

Additionally, field members faculty and students are heavily engaged in programs of
continuing education for practicing professionals and staff in public agencies. In 1977
these programs included inservice training in 11 County Departments of Social Service,
for teachers of home economics, vocational -education teachers, and county: extension .
agents. Currently under development are programs kir-Med:raining of mental hospital per-
sonnel and a program 4o help local agenclea_develop self-evaluation skills.

Graduate work at Cornell is organized around common-interest fields, rather than depart-
ments or colleges, and field members may come from any department or unit of the univer-

-
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PART IV: ILLUSTRATIVE HUMAN SERVICES GRAUDATE PROGRAMS

sity. The Graduate Field of Human ServicTas has no fixed courses or credit requirements
for a graduate degree. Students seirkt a committee of faculty and follow individualized
programs, based on both the students gals and-backgroundJbaprograms often consist
of a combination of courses from an appropriate source, independent study and
research, participation in ongoing research, educational and public service programs,
and field experiences.

University of Maine at Portland-Gorharn
HUMAN SERVICES SYSTEMS LEADERSHIP MASTERS P6OGRAM

At the beginning of the academic year, 1977-1978, this Advanced Study program is ex-
pected to be inaugurated under the College of Education in conjunction with the Educa-
tional Administration degree. The program evolved from a Plan for Graduate Education in
.the Human Services, devised by a university task force consisting of bbth university and
agency representatives.

o

services systems, andThe A ced tudy Program will be aimed at improving .human sery
will offer mac programming to currently employed and potential human services
leaders. Emphasis will be placed on the knowledge, skills, and tools needed to perform
better on thejob as policy analysts and administrators. The academic program will be
organized-dround five wills: .

Systems Theory. Theories and Models frorrf the social and mathematical sciences
which explain the human services system as single entities, sets of organizations in a
field of service, and as sub-systems within a larger human services system.

Service System Studies. Education in the history, structure, and functioning of particu-
lar service systems such as health, income maintenance, and rehabilitation.

t -

Leadership Function Studies. Education directed toward skill acquisition in manage-
ment and administration, planning and design, research, policy analysit, and the
organizational development. . . . .

Leadership Specialty Education. Fuither specialization in one or more leadership func-
tion studies.

Practicum, Application of knowledge to a research'or work situation.

*
1

i

flexible programming as a central concept will provide the ability to reach out to the
program's target audience employed personnel in human services disciplines in Maine.
Seminars and courses may be offered at other University of Wine campuses, regional
_sites throughout the State, or at a person's place of employment. Alternative media may be
used such as telelecture (an Interactive telephone communication system) and self-
programmed instructional packages. .,
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Southern Illinois University at Edwardsville
MASTERS DEGREE OPTION IN HUMAN SERVICES

L EDUCATION

The SIUE Human Services program operated for approximately three years between 197?
and 1975, at which time the,000rdinators withdr,ew the program because they felt "the
organization should not continue to benefit from the program at the expense of the stu-
dents and faculty who were carrying out the program with no assigned budget from any
part °Nile organization?'

Outing-its operation, this program combined elements of preservice, inservice, and con-
tinuing education for personnel in virtually all human service systems and for multiple
roles. Wdrk experience and the curriculm were parts of an integrated whole, resulting in
actual community change through activities initiated and implemented by student groups
as part clit their program.,

A "process curriculum" spanned courses in a single, integrated process time, space,
people, and content), and included cross-fields content covering such areas as Human
Services Systems, Consultation, Crisis Intervention, Support Systems, Help-giving in
Human Services, Community Mental Health, Organization Effectiveness, Interorganiza-
tional Processes, Citizen Action, the Nonprofessional, Program Development,
Program/Evaluation, Community Organization and Development, Career Education, Legal
Aspects of Human Services. Both inter and Intra-course integration was represented in
this curriculm.

Comparison of the Type Iii Programs

The only Type Ill programs that to our knowledge have existed in the country are the Univer-
sity of Maine (Portland-Gorham) and Southern Illinois University (Edwardsville) programs. The
University of Maine's program is just beginning this academic year and SIUE's program, operat-
ing from 1972-1975, is no longer functioning. It is most interesting that these two programs have
so many similarities, inasmuch as the University of Maine program/plannerS were unaware of
SIUEs program and utilized a number of the s. s and methods merely by 'coinci-
denoe.

Some of these similarities are listed below because the to illUstrate the nature of Type Ill
programs:

1. Both programs serve a cross- systems, crossfields student constituency. Enrollees and
graduates work or will work in a wide variety of human services fields and systems.

'Theyarei not field-centered programs.

2. Both programs prepare students for multiple job toles, although the. SIUE program in-
cluded considerably more jobsoles.than policy analysts and administrators prepared at

. the University of Maine. Both programs are not role-centered programs. --
3. Both programs represent a Level I focus in terms of categorical specialization. That is,

their focus is upon problems or needs addressed in their interrelationships among the
special service areas, and the systems that.serve as the basis for itudy and work in-
clucle, in addition to the usual categorical systems, Health Systems Agencieb, State

"Departments of Human Services, community-multiservice centers, and other.4
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PART IV: ILLUSTRATIVE HUMAN SERVICES GRADUATE PROGRAMS

4. The content of the curriculum of both programs is specially designed for non-centered
training; and this content is part of the core or specialization portion of the total
program (i.e.; it is not comprised of a series of courses that were already a part of other
departmental offerings)._

5. The cross fields content of both programs is offered through more than three courses
of the specialized core (i.e., this core is theprimary specialization of study as opposed
to a secondary specialization that complements other major specialization(a).

6. the curriculum of both programs is an integral part of the day - today and long-term ac-
, . tivities of human services systems in the community and at State and Federal levels as

well.

7. The program developers from both universities designed a special organizational t
structure out of which the graduate program was to operate, and in both cases thie

-organizational-mechanism-was-called a center. However, the structures and natures of
the centers had many differences. In both cases, university processes and politics pre -
vented the full impiementatioryof the plans as proposed.

Some of the differences between the two programs are:

1. UM program development funded through Title XX monies, SIUE program develop-
.

menftrad virtatino economid-suPport.

2. The University of Maine program utilized committee and task force mechanisms more
in the developmental stage.

3. SIUE program focus was spread more evenly across, job roles in human services,
whereas the UM program is more heavily oriented toward the role of administration.

IP%

4., UM's program development included more detailed and sophisticated needs assess-
ment and financial planning..

A

5. Curriculum development in SIU
,,crOisfields content,

Human Services Centers

program appears to cover a wider range )pf-
-N:

,
.. .

To our knowledge there have been only five university human services centers in the country.
Because of their integral relationship to educe :, 4 IP rams in human services at the graduate
level, we, ave briefly described them here. T o of these organizational structures are not called

enters but are included because of their lose involvement with human services education
,..

grams.
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Case Western Reserve University'
HUMAN SERVICES DESIGN LABORATORY

This human services laboratory is a unit of the School of Applied Social Sciences. It is an,
interdisciplinary center engaged in developing new ways to apply social science and
management science technologies to prof ms of policy formation, program design, cool' -
dination and evaluation of human service programs. Its function is to provide relevant and
usable findings for application to the problems currently encountered by practitioners.

.Inservice training, applied research, program' evaluation, and the development of instru-
ments and techniques for ongoing program feedback and decisionmaking are among the
approaches used by HSDL is solution-oriented coilaborative projects of current and
emerging issues in service-delivery systems.

-As stated in its brochure, the objectives are:

Tastiroutkietoettnical assistance and applied research to human service orbaniza-
tions in problems relating to program design, service delivery, policy formation,
management coordination, and program evaluation;

To p vide training in applied research and new service technologies for graduate
students of the School of Applied Social Sciences; and,

nits actityloconduct_research_and engageirttechnk_
cal assistance in.their fields tst expertise. .

The Lab extends its assistance to various locations in Ohio and throughout the Middle West._
individual agencies, publically-funded and voluntary local programs, Stati offices, county
boards, and associated orgahizations enlist the help of HSDL

4'
The program of HSDL has a variety of human service involvements. Some of the issues
which comprise the scope of the Lab are. yduth, housing, health, education, mental health,
gerontology, prison reform, and the overall human service profession itself. Following, are
some of the particular activities in which the Lab has been working design (If county
delivery systems for children's services, satellite expansion of community senior citizen
programs, State and regional decisionmaking in correctional institutions; information
systems used in health and welfare programming, individual agency programs Of youth
outreach,, drug abuse projects, dropout programs, day care services, mental health
programs, treatment clinics, alcoholism, delAuency_prevention, and community neetls-
analysis, housing programs, senior citizen day care, evaluation of staff development
programs, philanthropic surveys, needs surveys, program evaluations, and, public policy
studies.

University of Maine, Pi:Oland-Gorham
HUMAN SERVICES DEVELOPMENT INSTITUTE

HSDI is one of four operating institutes compri s ing thetenter for Research and AdvanCed
Study on the Portland compus. It is involved with the pr,actical problems facing the pro-
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-

vIders and consumers of Majne's public4SodSpilvate human services. Primarily, it conducts
applied research for human service agencier although it also delivers direct service
through ifslraining component.

S -

HSDI presents decisionmakers with research findings, policy options and recommends-
. (ions for more effeolve and efficient service delivery. It is also concerned with the in-
teragency aspects of policies and the inter-relationships of human service systems. It con-
centrates its efforts in three functional areas. management systems, policy research, and
educationitraining/advanced study.,

date
'. I.

To a it has worked with the health, Mental health, social services, alcoholism and drug
abusetivocational rehabilitation, welfare and corrections systems. Clients have ranged
front; local planners to State gepartments.and Federaragencies.

Work is conducted by a core of researchers qaalified by eduCation and doerience. Inter-
disciplinary abproactles to problem-solving are possible through collaboration with the
center's economic and environmental institutes, as well as other university departments,
private and out-of-state resources.

Project researchers possess,expertikm a variety of service areas including .health care'

,

,systemscsocral service systems, rehabilitation, manpower systems,_ law, and educational
technology and communications. In addition, they Specialize.in functional areas that cut

4 across service systerris and manpower d velopment. Other proftsidnal staff provide
. . technical capabilities in the areas of system analysis, programming, statistical ana6sis,

functionarich dnalysis;and other job-related raining.r t

San Jose State University.
tTHE JOINT CENTER FOR HUMAN SERVICES DEVELOPMENT.

-.. N .
. .. %

. The Center's Inassicin is to contribute to the scope and purpose of the Institute for Inter-
1,iirsciplinary;Studies, by facilitatipg the study and developperrt of human services. Activities of

02,
the CeQter include reseach, _planning, consultation, training and jechnicaj assistance, dis:
seminaliOn and evalii : 4 ' **

,Reprisentative sy s assisted by the Center are mental health, public welfare, educa-
tion, health care, e' pioyment, housing and community development, recreation,
rehbilitation, and fatnily-and child welfare;

,

t . ,

IN

.

Goals of the Center are:

,

1.. To cause the -onbapts of human services tape. understood and utilized-by: tDe.

deliverers bf human services; -.0 -
.- ,

2. To utilize the full reSotirces of the social .and ehavioraI sciences in Meeting"the
human services needs of people and their institVfions;,- . ..

3. To stay oPri the'leading edge" of the human services developmentier
4, ToacauSeartUtepisciplinarypirticip ion in the Center among the rereva t Schdols

and dep f -the university; - *, ' fas
6. To cause the university curricula in th human serviceS-to remain current With We- lit

`vent philosophies, trends, and needs dfohe day;. - = - . .
..

6.- To mime res.potisiveness among human servicesdelivery systris td the rights and
mers. '. needs

Ieeds of.6onsuf
r-

4'
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. . *, , a .
. ..

I. To shire its teachings and .experiences, ,irk- wais.th are useful to "students" ofr _
human services development;, and, ,* '

8? To endure as a self-sustaining and renewing re ou ce.: .
:

'Human Services Center ' .. `
...

,..., . .
University of Southern Calffornia

. College of Confirtuing.:Education
.

Altho ugh very ijmited in staff this Center has been able to carry out a wide range of ac-
, tivities by working with and Ahrough existing Federal,State and local governmental agen-

cies, as well as' yith private human services organizations and agencies. Exaiiples of ac-

tivities of this Center
,-
in tie past year include:

. ,

... 1. Planning andimplOmenting Jeo national conferences for huent n service social plan-
ners-and educators. .

2. Offering Continuing Education course for human services professionals and
paraprofessionals.' t ..,

C..

. \
1 1 i &

3. Pr6 v i d mg ongoing consultive dervices.to a range of (*immunity human Servideage,n-C
des..

4. Human Services publications:

5. pecific work-in the Chinese and Hispanic comftmui ties of Los Angeles.

R The continued development of a national human services -progisionalietwork.

southern IllinoitAinivers Edwardsville
C-

HUMAN SERVICES C R
s.

This Center was establis an organizational mechanism to: of provide for the develop- ,

ment of university human services activities and education programs; and b) providefor the
integration of these efforts with human services systemsand activities in the community, as'well

as in State and Federal systems'and activities. The Center ism kinger opeiating di* to the lack

of economic and administrative support.

. , fheASenler was designed kir use by students, staff, and faculty and their organizational units,

-1 and community human services personnel and their human serviced systems or organizations
i While the Center model had multiple funCtions, the negotiations function may be of special in-

terest to readers: For those who used the Center, 'the element of personal responsibility was

s requirement of "buying ip" to the activity which they proposed,a formalized-
. .

a tion that protected continuing multidirectional gain for all concerned. ',

' .
". . ..

. .

,Some of the multiple functions of the Centektce deicribed 4 follows (Chenault, 1975).
- .

. .
.

,

1. To facilitate the participation of individuals
,
and groups wild' ale otherwise kicked

'int& their system's orgahizational stuctures and hierarchies; 4

i2..To record responsibility and'accountailiy clearly, ind in advance, a g to

Mu/6a' agreements among colleagues; - ,

.
.
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3, To provide a public reward systefn built uPon,mutual agieements and freedom of

choice:,
4. To enable free access..e.vii exit jr1q) rrianservices activities (within the respon-

sibilily/accountAbility agreements
5. To encourage experimentation wit net, and originalcroposals.for human services

- activities; .

6. To nouritt egalitarian relationships among cdlleagues; .

7. To provide administrative superiors witfi coptinuingpystematic information atrout
.what is.going on within and outside their administrative boundaries; -'

"8. To provide for aH, equal access to information in a multidirectional 'flow;
- 9. To, enable people at all levels to -to business with one another in mutually

, beneficial ways; and,
re'ward individttals and 'groups for working collaboratively..

=

z

C

e

t

*

.r.

I

S
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CUR ENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

1/-

SURVEY QUESTIONNAIRE

HUMAN SERVICES PROGRAM QyESTIONNAIRE4_

Program Title

2. Program Directo-r" Phone (

3. Inst$,Ition
. 0

t,

Namfs

Addre
9

-City State' t i Zip

GENERA!. PROGRAM INFORMATION
=

4, Within what college, school, and/or depaltrier, iS your program's adm ni a-

= tive/organizational home? "

5. Please indicate the primary sources pf,cdnornic supPort.for.yaur program` by estimating
the percent (%) of the,totai_bodget contributed by each source: ;

-.SOURCE % OF TOTAL

University (including program tuition)

1 Foundatitii on

Fri Vete funding other thari foundation-,

, Federal ,,

f 'Continuing education, institute, and center directors who have multiple short -term projects_and program wilt

counter some non-applicable items. Please attfich special materials that.describe your program

24 Human ServicesMonograph Series iioNo. 7, May.1878
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APPENDICES

6. Please check the appropriate range of your assigned budgOt* that is allocated for faculty .
salaries'assigned specifically for your program. r'

Less than $20,000 $200,000 to $259,999
$20,000 to $79,999. = $260,000 to $319,999.
$80,000 to $139,999 $320,000 to-$400,000
$140,006 to $199,999 xr, ' Over $400,000

* hinds specifically and officially earmarked for your program

-
. --

i7. The assigned annual budget, not including faculty salaries, for,ths program is;
., , ,

Less than $506
$500 to $1,499
$1,500 to $2,999
$3,000 to $4,999
$5,000 to $9,999
$10,000 to $19,999

$20,606 to $29,999,
...__. $30,000 to $39,999

- $40,000 to $49
$50,000 to $74,999 7

$75,000 to $100,000
Over $100,000

8. By ,what accrediting group(s), if ariy,.is your prgiramAncredited?

9: At What stake otsievelopm Your program?

Developmental stage
PreSehtly in the approval processor
Officially approved by appropriate university bodies

.-

10. Please list the job tales and departments or organizations of those who were /are primarily

date

responsible fqr the development of your program. .

JOB 'TITLE iDEPARTMBOIT OR ORGANIZATION

_
.

4

. .-

HumariServices.Mbnograph Series No. 7, May 1978 .
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CLIBRENT STATE OF HUMAN SERVIOES4WPFESSIONAL EDUCATION

11. Please check the primary purpose(s)'of your program'.

Edircatkinftraining
Research -

Service
Other (please specify

12. List the names of your institution's depaitments, schools,br units that: ,

vr

a. Share formalized responsibility for the administietion of your program:

t

b.Offer courses in your program:

DEPARTMENT OR SCHOOL

.
,

% OF TOTAL COURSES-

-
c. provide teaching faculty in the program:

-
DEPARTMEN.T OR SCHOOL

TOTAL' NUMBER.
OF FACULTY

TOTAL FTE5
.

wt .
. . .-_,.

. . , .

'Full tirnequivaients

sp Human Services Monograph' Series No. 7, May 1978



APPENDICES

13. List the names of the other institutions, organizations, or agencies that provide faculty for
your program. (include field placement sites only if supervisors hold faculty rank.)

. ,

14. What are the possible majors, specializations, or curricular options under your program ?.

.15. Type of riegree or credential awarded by this program:

Certificate
Associate degree
Baccalaureate. degree
Masters degree
Doctoral degrlic

Post-doctoral
- degree .or certificate

Other;

16. What is the-total number of credits gr time_required for completion of this program?
1.

No total semester hours
OR

total quarter hours
- OR

total contdcrhours

5.4

17. For what career positions are students trained (e.g., probation officer, mental health ad'
ministration, educator, social workEir). If applicabld, please indicate for what human servicearea.

POSITION , HUMAN SERVICE FIELD

.

\ - ,

. .

Human Services Monograp Series - No. 7, May1978 a



CURRENT STATE OF HUMAN SERVICES PROFESSIO AL EDUCATION

18. The professional role (s) for which students are trained are primarily:,

Direct service providers,
Admioistrafors

,

Other (please specify)

19. Graduated' of this program are trained primarily to: (check one)

Perform a specialized job function or. Tole within the field of
bob role]

Perform a specialized job function or role across-fields [job role]

) Perform a.number of job functions in the field o_ f
[job functions]. -

Perform a number of job functions across the fields of [job functions]

24. What term best describes the graduates oPyour program? (check one)

pecify)

GOALS/OBJECTIVES/PHILOSOPHY .

21. Pleasp provide a brikf program descripti n including general program goals and purposes.

(If algsady in printed form, please attac and identify)

I

OR,

Hyman Spryiees:Mondgra Series4 a-, 7, Mty 1978
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-, . c.
22; Please list specific prograrri.objectives.. ,.

, ..

APPENDICES
1;

4,4

23. If there is a special philosophical or theoretical orientation for the prPgram, please specify.
I,

FACULTY/STAFF

24. Please specify:

a. The'edubational background of the prograrti director:

I.

Bachelors degree
Masters'degree

, Doctorate 4

Other (please 'specify)

4.

6. The prograni directoris major field of

Please specifi the edupaIitinal bad round of this program's 'faculty anti professional staff
by indicating the full time equivalents at each' level.

.
DEGREE

NUMBER OF FTE
FACULTY/STAFF

.
..

Bachelors degree

Masters degree

Dociprate

-.other - ,

, .

Human Services Monograph Series No. 7 May 1978 91
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CURRENT STATE,OF HUMAN SET/ICES PROFESSIONAL. EDUCATION

26. Please indicate the number (full-time equivalent) of Your faculty/staffwho have major educe-

tional training and/orppertise imeabh field below.

4

.

fi'.444OR 'FIELD

NUMBER OF FTE
FACULTY /STAFF.

Anthropology .

.
Business

,

r-
. .

,Education
.

,

FineArts -
'1.

4 0 4

4 4

Humanities ...

i

Law Etiforcemenf (
-

.
, Medicine . . - .

Mental Health . .

...
Nursing . tp

. ,

Philosophy
..

.,-
Political Science

Psychiatry ry

4

4
-

.#

--) Psychology it 4

yf

-

Public. Adminisfration .

Public Health ,
--

. . Science

Social Work .

Sociology ./ .

'Other,(sp ify) .I;
.

- .

uman,Servioes Monograph Series* NO, 7, [Nay
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COVENT STATE OF_ HUMAN SERVICES PROFESSIONAL EDUCATION

.30. Please estimate Current and anticipated studeht enrollment.
-44

ENROLLMENT
_

FULL -TIME PART-TIME

Current
' .

,

-.

Anticipated for Fall 77 *-
. _

"31.*Please estimate the number of students who graduated from this program

sN_ during the most recent operating year

during-the first o rig year

32. For Masters and Doctoral Students Only: ems estimate the percent (%r) of students;
enrolled during thermost recent operating ar whose previous clegreetvrere in the follow-

ing subject areas;

' DEGREE OF MAJOR FIELD % of Students

Anthropology . -

Bueiness
,

Education .

.

`Fine,Arts . '
Humanities-

i Law Enforcement t

:Mental Health

NUrsiqg i . _

Philosophy
. . .

Political Science,
.

.Psychology
.

.

Public Admini ation .

Public Health ,
., c

Scionce ..

Soc a Work # .

Sociology ..
.

Utah &tidies ,_

04 Human Services Monograph Series No. 7, May 1978
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CURVENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

.30. Please estimate current and anticipated studeht enrollment.
f it

ENROLLMENT FULL -TIME PART-TIME

Current

Anticipated for Fall '77 . .

31.*Please estimate the number of students who graduated from this program

during the most recent operating year

during,the first o ng year

32. For Masters and Doctoral Students Only: ease estimate the percent (.%-) of students:

. enrolled during the'most recent operating = ar whose previous degreetowere in the follow-

ing subject areas:

-

DEGREE OF MAJOR FIELD 94 of Students

Anthropology
,..

Suainess

Education
.

-Fine Arts . , ,

Humanities-

i Law Enforcement

..

:Mental Health .

Nursiqg I , A _ .
Philosophy f

.
4 .

Political Science
Y

.Psychology

Public Admini ation
_

.

.

Public Health ,
c

_

Scibnce

.

Social _Work . .

Sociology ,

Utah Studies

94 Human Services Monograph Series No. 7,,filay 1978
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f.
Plea,se estimate the percent (%) of students currently enrolled in this pr gram who are also
currently employed:

APPENDICES

%-

Please, list a representative sampling of the fields of employment of current students.

3:5..Please estimate the percent of graduates who are currently unemployed.

% of graduates .

y-:*

36. Pleas; provide information regarding age, sex, and ethnic background for current students
(full-time and part-time combined). '

-AGE
ESTIMATED % OF
TOTAL ENRQLLMENT

*.17-21
..

%,

22-30
. . %

31-40. %
Over 40 %

b. Please estima te the perc

c.

of your total enrollment of students who are female.

% of enrollment

-4

_ , _

ETHNIC BACKGROUND
- ESTIMATED Yo OF

TOTAL ENROLLMENT

Caucasian/White

Black/Afro-American
al,

Chicano/Mexican-Ameroan

Other Spanish-speaking Anierican

Ameriban Indian/Native American .

OrientalfAsran-AtheriCan

(specify other)

,Human Services Monograph Series No. 7, May 1978 95
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CURRENT STALE OF HUMAN SERVICES PROFESSIONAL EDUCATION

CURRICULUM .

.
. . . . . .0

37. Please, list the reouirld courses for this program. lodicate.those courses that are required to
be taken early (E), middle {114}, of L:. . .4: . !., 0 11: 11::1 .4 1:. I. : alty depart-
ment or academic unit offering the course, (Please place a check mark in front of those . ,'
courses that were developed es new, not revised, courses specifically-forthis program.)

# . - .

COURSE TITLE WHEN REQUIRED SPONSORING UNIT

38. Please attach official university course descriptions for required courses.

39 List Wei of hew courses preeently being developed,

'COURSE TITLE SPONSORING UNIT

40... Please list course titles of program electIveior repre lve electives:

cot(RIE TITLE., SPONSORING UNIT

.

.. , .

.
I

96 Human Service onographSeries No. 7, May 1978
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----AFTENDICES

FIELD*EXPECHENCE1

.

4j. Check at what point(s) in the prograin the field experience occur;
#

Beginning or early in th program
Midway in the program,
-End or near the end of the pr9grarn
After completion of academic. program
Other (please specify)

42. Please indicate the_average number of work hours per week required while students are

* enrolled in field qiiperience.
s

hours per week.

*
,

. 1..... . .

43. List five (5) representative agencies where your students acquire field experience. (If the

name is not self-explanatdry, please providelhe category of human seryice`of which it's a
-member.)

3.

4.

5.

44. Please indicate the percent of program credits required by:

academic course's % field experience
A

45. Check the principal methods (s) of evaluation'fot field experience.

Written exam
Oral exam
Written report or paper- Faculty observation or supervision.
Agency observation or supervision
Other (please specify)

46. Please list any expected student outcomes or competency goals hfs program.

,

HumariServices Monograph Series No. 7, May197 97
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CURRENT STATE OF HUMAN SERVIdEdPROFESSibriAL EDUCATION

CURRICULAR. PATTERNS

-47. Indicate for the total program the general spread of content across profess' nal fields (e.g.,
psychology, social worts, education, public health)

Is
FIEt CONTENTD OF CONTENT % OF TOTAL COURSES.

p 7.

.

.

.

o 7_

..
.e.--

1.

48. Please check which curricular pattern best describes the requiredcouim of your program-
, kw.

._ A combination of courses representing a siirgle specialized` "field" (e.g.,
courses representing various aspects of socialmark or public administra-r\ . tion or education);

, .L
b. _ Three or,. more basic requirement§ representing different academic dis-

- - ciplines plus three or more elected field specializations;
. ,

.. I

A bombinationl a) and b) above, with 'sone required cognates and some
required field specialization;

d. . .A required core of courses that cut across three orinore fields;

,. . .

, Other .

a."

98 Humah Serviced Kilanggraph Sarids No.7, May 4978



APPENDIOES

49. Described below are various content categories kir Individual courses. Plow indicate the
percent of your courses falling in any Otte folio, ing content categories:

" .
% OF:TOTAL COURSES

. , ,
INTRA-COURSE CONTENT CATEGORIES

,

.

, ,
. .. , .I. .

Specialized technology (course titles such as information
Systems Design, Communication Skills, Statistics, Crl-

Specialized content of.4partiCular field (course titles such
as Epiderhiology, Group :Therapy, Seminar In
.Bureaucracy) - ..- *, N -

-
General basic content of spa cuter field (course titles
such ea.-introduction to ... , Principles of ... !Social Work,
.Couriseling,etc.j

,

Generalist (courses containing equally balanced repre-
sentation of 3 or more field specializations; e.g.; Human
Service Systems, Program Evaluation) ,

.
,

i

.

.

50, Please check with methodls f any, are used to integrate the subject matter between and
Among courses:

Professional seminars
Field experience_ Team teaching
Other (please specify.)

EVALUATIOt!

51. In the current state of your program development) please indicate the overall level of
. prograh evaluation:

1

IIs
4INOMYIPIV

MiNaIRINI114=1,

satisfaction and employment outcomes;
-Students participate in developing program evaluation criteria.

No evaluation system at the present time other than urse grades and.com
tion ofprogram;
Program is evalu& on the same basis as other d ee, programs on campus;
Program has had external evaluation;
Program evaluation now underway; results will be available`
Evaluation criteria are linked to program objectives; .

tiatIon Includes both prOcess and outcome criteria; -

Eval ation includes assessment of responses o (check all that apply):
studentar faculty administrators
community organizations, including prOspective employers

Evaluation uses, a method of follow,up on prograja graduates to determine

Human Seivices Monpraph Series No. 7, May 197 k le
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CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

PROBLEMS AND NEEDS

.1
52. The items below have bee,' suggeVed by pr ogran+ developers as serious barriers to the

development or success of programs. Please check those items that have represented bar-
riers for you, and rank the five (5) most serious problems by placing next to the Selected ,
items 1 for the most serious, 2 for the second most serious, etc,

. ,

. .. .

Recruitment 1( st enes
Inadequate preparation-of entering students
Acceptance ofgraduate4 into advanced education or graduate schools
,Lack of faculty interest outside your own department or unit
General faculty resistetice . ,
Faculty concern about academic standards e .
Administrators' concernsabout academic standards , .

-' Administrators' leak of knowledge about the subjett area of prograM
., General suspicion of passing fad ,_ Lack of economic slipport.... 'Lack of adeninistralive leadership above program level

...7...L., Competition with other university programs for cOmmuiqtifield placement
f, ; Supervision of field signmantial -_

....__ Problems of faculty recruitement for reasons other than economic
Rroblems associated with assessment of fiord or experiential learning_ Program accreditation, licensing, or certificatieh
Student job placement after, graduation . 4,_ - Other (please specify) 7

,

53. Please indicate any antic patedwchanges or future developments in your prog

. ,
54. Please list:what you consider to be the three (3) most inngiative,or nontraditional features*

of your program; . 4.

10P

"I` 55. WAat three (3) things are rriost needed to make your program a silOCess?
e

."-
fvo tiumaneivices MoncgtapfrSeries Na 7, Ma 1978
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- APPENDICES

THE CONCEPT OF HUMAN SERVICE/
I

56. Do you believe Were shouldke a,special field,or discipline called human services?

Yes Undecide
n,

57. What do you consider to be themitjor issues that need to be examined by educat4 of
-human services personnel? ' .

58,,Please send additional materials such as hrIures:syllabi, and other descriptive materials
regarding your program.-

I

YOUR COOPERATION IN boMp,LETEING THIS QUESTIONNAIRESTIONNAIRE IS
GREATLY APPRECIATED. WE ARE CONFIDENT THAT THE RESULTS OF
THIS EFFORT WILL St OF INTEREST AND OF USE TO YOU. THANK
YOUI

ts

w

41.

Human Services Monograph Series No: 7,. May19-78
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CURRENT STATE OF HUMAN SERVICES 121:10FESSIONAI EDUCATION

.

4 ,

iL pUESTIONAIRE RESPONDENTS,

A

University Alabamajn Birmingha*-
Health Services Administr ors Deaelopment Program
School-of Public and Al ed Health
Richard. Thompson

,.American College of Hospital Administration
Division of Education'
James Martin

a

Antioch College/Appalachia
Social Science Program/Human Services Major
Robert Snyder\

Antioch College/Washington' -

-7 Human Services Delivery and Administration
k Ai Eng lemon)

University of Arizona
Arizona'Cooperative Extension Service.--
College of Agriculture

'Gerald Stairs

University of Arizona
College of Nursing

`Gladys Sorenson

Bangor Community College of the University of Maine
Human Seryte.Program (Associate Degree)
Department of Health/Homan Semites- ti

Mary Lou Cormier

Boston College
Community Organization/Social Planning
School of Social,Work
Fideui mail

Boston University
Health Care Management
School of Management
Hopkins Holmberg .

Brigham Young University
Social Work/ -

Department
Eugene Gibbons

.r S
1

. 0 ) I
University of Califomia-Dfavis
Community Development Program .
Department of Appliedtiehavioral Sciences
Ed Blakely '

university of Califomia-frvine
Community Mental Health
Rsychiatry and Human Behivio
E. M. Pattison -

)

California School of Professional ology.frero
AbouGhorra

information is listed in the following order. Name of institutionoTltie of prdgtarn responding; Organitational unit within "

whict,the program resides, and Name of respondent.
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Ca 'Horne' State University-Fresno
Child Development Major . I

School of Professional. Studies, -Home Economics
. 9Department-

wen Cooke

.

California State University rlaywird
Social Services Option
`Department of Sooiology
Richard Larson

California State University-StutFranciSeo.
Department of Social Work Edubatton, -\
.Sghbol of Bepaviorat and Social s44.,

PhyllikRochelle 4,

4-,

CaseWestern fteserve University.
Human Services Design Laboratory
School of Applied SObial bcience
Thomas Holland -

et

Claremont "Graduate Sqhool,
1 Public Policy Studies Program

Forest Harrison "'

4 University of Cincinnati
Child Care Technology

:Psychology/Sociolny

.Unkersity of Cincinnati
Community Health Planning/Administration

.College of Community Srvices
Marvin Strauss .

University of Cincinnati
Community Planning Program
Department of CoMmunity Planning
Kenneth Corey

UniVersity.olCinciRati
Community Psychology Institute
Department of Psychblogy
Brendan Reddy

.L/niversitylif Cincinnati
_Criminal Justice Program
College of Community Services
Robert Mills

. -

University of Cincinnati
Law Enforcement Technology

APPENDICES

University of Cincinnati
.

Reltabditation Counselor Training Program
College of Community Services
Julian Myers

University of Cincinnati.
Social Science Technology

Uniyer, y_of Cincinnati
Social elfaie/Social Work program
C011ege opCdMmunity Services
Steptinby Keyser.

University ofOincinnatf
Urban Affairs
College. al-Community Services
Sam Sherrill -;7'

College of HumarlServices
201;zyarick
New York. New York
Aubrey Cohen t,

01,

';University of Colorado
Clinical Psychology Gradtiate Training Program
Department of Psychology
Don Wbatherlay

=

- University of Colorado
Guidancb and Counseling
School of Education
Albert Roark

Colorado State University
Center for,Cbntinuing Education,
John-Snider

n.: ,,,

*
-..-' 4 ' *0

Comall:Universif9 ' . < . 9 ..

Department oi!Vommunity tervrcee Education /Human
Services Studies
College of Human Ecology
Irving Lazac

4%

HAan $ivices Monograph Seri6s No. 7, Mai 978, in
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CURFitNT.STATE OF HUMAN StRVICES,PROFESSIONAL TUCATION
. "

Duke University .

Department of Health Administration
Jon JA0gar

FlorideState University
Scheel! of Social Work
College Sodiai
Diane and

University of Houston
Grbduate School of SocialWork

' Gary Lloyd
.

George Washington
Institute for Educationa
Sam Halperin

University of.Georgia
>Spec:tat Studios Divisi
Leroy Ervin

University of Hartford
Organizational BihavionManhement Departrlient
School of Business and Public Administration ,

University of Hartford,'
Psychology. Clinical Practices
Psychology Department ,

c
Julien Sfreirfeldf v.

,

University of Hawaii at Manoa
School of Public Health
College of Health Sciences and Social Welfare
Jerrold Ivlichael

,
university of HObston
Institute for Urban Siedies
Collbge of Social Science
Louis Stern

#
Howard University
School of Human Ecology,

,Cecile Edwards

Idaho State University
Masters. Program in Psychology'

Indiana State Unfv sity
Recreation. Environmental Health, Sanitary SC`tence,

. Environmental Safety Management, Cornmtinity
Health Education
School of Health, Physical Education and
Recreation

'I Howard Richardson

University of Hawaii at Manoa
School of Social Work
College of Health Sciences and Social Welfare
Daniel Sanders

-University of. Houst
,Masters Program in Administration
College of Business Administration
Wendy Mine

University of Houston
Family Services
College of Social Science
Shirley Egellrierry Rooney

University of Kentucky
Masters of Public Administration Program

UniversiNof Kentucky
College of Social Professions
Ronda Connaway

Louisiana State University
School of Social Welfare
Bernard Wiese

.

University of Maine-Portland
Criminal Justice
Arts and Sciences College
Peter Lehman "

ti

University of Maine Portland- Gorham
Human Services Developmeht Institute
Stephen Sinionds
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The Menninger Foundation
Departrient_of Education
PhilipWoolicott,4r. ,

University of Miami
Human ServicesicommunityCottriseling
School of Education
Joseph Barton

University of Michigan
Program and Bureau of Hospital Administration
John Griffith

Univerty of Michigan
Institute of PUblic Policy Studies

`Jack Walker

_University of Michigan- ,

-Institute for Study of Mental Retardation and Related

Disabilities
A

William Cruickshank

- University ofMichigan
Urban and Regional Planning Piograrn

-School of Graduate Studies
John:Nystuen

University of Michigan, Wayne State
Institute of Gerontology
Harold Johnson

. University of Minnesota
_ Human Services Generalist Program (AA or BA)

General College
David Feat .

University of Minnesota"
Mental Health Adrninistratichi.
School of Public Health
John Matbrin

. .
University of New Mexico
Community Services Worker Program
School of Medicine
S9aihen Perla,

:Human Services

University of North Cargna
Hyman Serylfes Administration Program
Sagar Jain"

University of Nort Carolina
Mental Health Ad inistration Program
School of Medicine
William Hollister

North Texas State University
Centerfor Studies in Aging
School of Community Services
Cora Martin/Ft J. Friedsam

Oakland University ,
Humen Resources Program
School of Education
William Moorhouse

Ohio State University
College of Social Work
Robert Washington

Ohio University
"Mental Health Technology
'Social Work Depaninent
Miriam Clubok.

. ,

Ohio University
Sodial Work
Arts and Sciences
Helen Worstell

University of Oklahoma -

Continuing Education and Public Seivice
Gregory Shiflett

University of Oklahoma
- Human Flotations Frogral

Arts and Sciences
George Henderson

Univirsity of Oklahoma
.School of Social Work'
F. J;Poirce
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.
University tit Oklahoma ."- (.,, Purdue University ,

Soinhwest Center.fof Human Relations Studies Social Welfare-Community Service
Divisiiin of Continuing Education and Public Seryice Department of Consumer SmInces and Retailing
Gregor/ Shined . - 7 . Coradel Hamilton

. .../ \
*

.
. w

-Orange County Department of Mental Health -
Orange County, California

Universitfof Oregon
Counseling Center: ,
Division of Student Personnel Servicen
Saul Toobert

'University of Ottawa
School of Health Administration

. D. L2Touze

George Peabody College for 'leachers
Nashville.Tennessee

Pennsylvania State University '
ihdividual and Family Studies
College of Human t evelopment
Paul Belies

University of Pittsburgh
Graduate Schtiol of Public Heeithi

447

Purdue Linty-0114"
CentW for PAblic Policy and Public Administration

/ Graduate Schbot
44, David Caputo`

/

Purdue University- Ili
phild DevelOpment and Early Childhood P4ogram
Department' f Child Development and Family Studies
Florence Kerckhoft .

Purdue University
Dietetics.
&hoot of Consumer and Family Sc
P. Abernathy and J. Cloch-

Purdue University
_Psycliological Services Center:
Student Services, Department of Psychologir
Jim Linden'

noes ,

Huinan Services Maripgraph Series

University of Rhode island -
AdulfEducatton and 'FlesoLirce Development EducatiOri
College of Resource_bevelopmeni 4'
O. E. McCreighi

*University of Rhode Island
College of Home Economics
Eliiebeth Cran

St. Louis University
Hinpitai and Health' Care Admints/tration

*James Brigham, Jr.

-San Francis o State University
Applied Ge tology CertificatioriVroA

litarbara Werthelml P

Senganion State University:(11finOis
Humeri Development.Couneeling'
FI-Ofe:ssional Studies! =

iobert Crowley

San Joie State University
Milt Center for Humari.Servrces Developoisint
School of Social WOrkAand Institutefortntefdisciplinary
Studies
Jim Kouzes, -

San Jose State Univereity
Department of flurking-
School of Applied/Sciences and Arts
Gloria Vanicko

-

Sari Jose State University
'Department of opcepplonal Ther
Arts and.Sciiinoes
Joyde-Ward

So',uthern Illinois University-C ndale
Miiste'r of Pubilb'Administrati n
beiparinlent of Political Scie ce
Ckaries`Goodsell :

- F
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APPENDICES

(
University of SOuth Carolina
College of Criminal Justice
William Mathias

Southern Illinois University - Edwardsville
Delinquency Study and Youth Deveibp-ment.Cenfer
Robert Gilland

Southern Illinois University-Edwqrdsville
Ninon Services Option (Masters) =
School of Education
William"Mermis/Joann Chenpulf

University of South Carolina.
Rehabilitation Seivices Taiping Progrant
College of Education
Ileon Lessipger

4

University of South Car'olina'
School of Public Health .

College of Public Health/Associated Health Programs:-.
Flo!, Lynton

7_, A
Sc7uth Dakota gate University
Psychology Technician Program

-char tterfilPO/choilooftytt
Department

University of South Dakota
Social Work Program -

Dep'artment of 'Social Behavior
Louise Johnson

University of South Florida
,6uidance Program
College of Education '
Ed Panthers

Uriiversitrof South Florida
Reading Education _ o

College of Education.
is.J. Lowe

State University College at Brockport (New York)
Faculty -of -Human Services
Darwin 'Palmier°

State University of New York
Human- Resources institute
School ofyanagement
Tom Gutterldge

University of Tennessee
Di4ision pi Human Services (BA)

t Ccillege ofProfdssional Stodies
J amesSI ora

University of Tennessee
SChool of Social -WorkAMSW)
Ben G Inger 7. !"-

Universy of Tennegsee at Martin
Social Work Progiam (BS). .

Department of Sociology and Anthropology
Betty Rasbeny

Temple University
bevelopmentai DisEtbilitles Center/University
Program .

Human Services Planning.Depanment
Edward Newman -

;

Temple UniVeriity,
Human Se'rvioes Administration Group

,Tdo-velopment group)
**Richard Schultz

4.

Tnnity Univorsity (Texas) ,
Business and Management
Department of Health Care AdmInistrolidit
Stephen Tucker

ri

litotes

p

University, of Tulsa
Clinical-Applied Psychoi6by
Department of.Psycholo6y
Cullen Mancuso

ersity ofSouthern California
e of Program Development --

School of Public Administration
vtichael Hansen

. ,University of-Tulsa
Division of Continuing Education
Milt Jarrett

. .
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University of Tulsa
Cpllege of Nursing
Nella Poihsk:

University of Tulsa'
PreProfessional Social Work
Department of Sociology
Barry Kindey

. .

University of Tulsa
Division of 'Professional Teacher Education' ,

-; College of Education
Shirley Robatds

University of Tulsa'
Urban Studies
Arts and Sciences
Earl Reeves

Vanderbilt University
c -Clinical Psyihologya

Arts,and Scienbes
Richard Blanton

Vanderbilt University
Psychiatric - Mental Health Nursing
Schoorof Nursing
Dorothil<ent

-University of Washington
- Center for Health Services Research

Depaitment9f Health Services .

Stephen Shorten

,

University of Washington
Graduate School of Public Affairs MPA)
E)rewster Denny

Washington University
'School of Social Work
Sherri) Khinduka

Washington University (St. Louis) .
School of Medicine =.

Graduate P?ogram in Health Care Administration
-James Hepner,

-University of Washington
Society and Justide Program
Arts and Sciences
Ezra Stotland

Western Michigan University
Blind Rehabilitation andMoloilitYPr ram.
College of Health and Human.Setvi es
D. Blasch

Western Michigan UnWerpity.e
Occupational 'Therapy 1?rirygifam
B. Rider- *

Westin Michigan Univers
Sphodil of Social Work

'lege 9f Health and Hu an, Se
Flobett Bai7toW' Ices

I

-

1

o,

Welterp- hidan University .

"Specialty rpgra n in Alcohol and Dnigkiirse
College of Health and-Human Services
T orftweWilliarna

Weittern MichiganaUnfvereity
-Speech Pafhologyand Audiology
Frank Robinsdn

West Texas Stath-University
0 Criminal JusticeTBA)

Arts and Sciences
Brent Lynch -

West Texas State University
Social Work (BA)
Arts and Sciences

.Ross Staton

-West Texas State U_ niversity
School of Nursing
Hazel Aitakson

West Virginia University-
Coordinated UnckSrgraduate Dietetic Program
College. of Human Resources and Education
Jane Goodman .
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4.

West Virginia University
Counselinb, Guidance, and RehabilitationCounseling
College of Human Resources and Education.
Jeffreykiessing *,

.7.7 West Virginia Unkiersity
Public Acnin4tration Program
Arti and SoWnces
Herman-lit-mins

West Vir$ihla)lnivers
tee = d Au

ent of 'A and
Notinanlefiss

APPENDICES'
./

University of Wisconsin,
Health Services Admioistration
Business and Medial Schools
Rockwell Sohulz

University of Wisconsin Milwaukee
School of Social Welfare
.George O'Brien (Stuart Kirk)

Speech

West Virgini
nd

ology
iences

itY 1
ity Psychojogypro

holoBY

ram

Xavier University
Graduate Program in HoSpital and Health Ad-
Ministratign
Edward Arlinghaus.

ea-Monograph §eries No. 7,'May 1978 109

115.



RRENf STATE 0

-

HUMAN SERVICES PROFESSIONAL EDUCATION

* II HUMAN SERVICES/HIGHER EDUCATION

BUSINESS AS USUAL OR NEW DIRECTIONS?
)

ROSTER OF PARTISTANTS

Greg Buntz h.O.
Office of P nr tng, EvaluStion, 4od Legislation

*Health Resources Administratioir
5600 Fishers Lane 7.

Room.10-A-40 '
Rockville, MD 20857.
(Assistant Professor
PtitiO;Administration
Univ,Oity of Arizona
On 1 ave 1976-i 97.7) '

Robert Agranoff, Ph.D
-

Acting Director
-Center for Governmental St

Northern Illinois University
ti46 Carrot Ave.
De Kalb. IL 60115

Frank Baker, Ph.D.
Professor of Psychiatry .

Director. Division of Community
Psychiatry
School of Medicine.
State University of New York at Buffalo
Departnitult of Psychiatry
462 Grider Si
'Buffalo, NY 14215

ies

Antagia Bercovici, Ph.D.
Director of Hunian Services Programs
California State College, Dominguez HillS
Doinioguez Hills, CA 90747

Edward Blakely. E3h.D.'
Associate Deah -

Applied Economics and Behavioral Sciences
College of Agricultural and Environmental Sciences
228 Mrak Hall
UniverNity of California, Davis
Dvis,-CA 95616

Annette Bremner
Administrative Assistant'
Human Services Center
College of Continuing Educatioli
vniversity of Sciuthern California
University Park
Los Angeles, CA 900ur

1

Allan Burdick -

Direcfpr;Technical Services
County Supervisors Association Of C&Iifctioia
11th and L Building, suite 201
Sacramento; CA 95814

Edmund Burke, Ph.D.
Associate Professor
Graduate School of Social Work
Boston College
Chestnut Hill, MA 02167

Fran Burnford
Director. Human Servicesbenter
College of Continuing Eduation
University of Southern California
University Perk
Los Angeles, CA 90007

Victor C'apocdia, Ph.D.
Assistant Profesior
Community Organization/Social Planning
Boston College Graduate School oflSocial Work
Chestnut Hill, MA 02167
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Brook,s Carder,Ph.O.
Synanon Research Institute
P.O. Box 786
Marshall, CA 94940

xi

. Beau Carter
California State Liaison Officer
Office of IntergovemmentillAtfairs
DHEW/Region IX -

Room 441
'50 United Nations Plaza'
San Francisco, CA 94102

Joann Chenault, Ph.D. ,
Professor of Edu-catiOn..
Box 123 ...

. ,

Southern Illinois University at Edwardsville
Edwardsville. IL 62052 - . ..

..'

Audrey pdhen, President
College for Human Services

Varick St.
New.York, NY 10 r4

Fred Davis, Director, H0man Services Institute
California, State University. Sacramento
Sacraineno, CA 95819

Hubert Davis
Assistant to the Associate Administrator for Planning,
Research, and Evaluation-,
SRS/DHEW

* 4OPENbIPES

Dan Fritz, Ph.D.

Assistant Professor of-Gerontology (Public Ad-'
ministration)
,Leonard Davis School of Gerctritology
-University of Southern California
University Park

- Los Angeles; CA 90007

Mary Switzer ,Building
330 C. St., S.W.
WashIngtell, D.C. 20201

Saul Feldman. D.P.A.
Director, staff College
National Ingtitute of Mental Health
2340 University Blvd East
Adelphi. MD 20783

George Frederi n. Ph.D.
President
Eastern Washington State College
Cheney, WA 99004'

°

Colleen Haffner
Assistant Director olliesIdent Life
012 La Plata Hall, :
University of Maryland
College Park, MD g0742

Dona Hoard,
Associate
Marshall Kaplan, Gans, Kahn.
Suite 300
222Colunibus-Ave.
San-Francisco, CA-94133

Thomas Holland, Ph.D.
Director, Human Services Design taborafory
School of Applied Social Services
Yost Hail
Case Western Reserve University.
Cleveland, Ohio 44106

-

7

Jeffalyn Johnson, Ph.D.
Consultant
2301 Jefferson Davis Hwy. *.
#519
Arlington, VA 22202

do

Charles Keeran, Associate Director of. Administration
UCLA Center for Health Sciences

_

760 Westwood Plaza
Los Angeles; CA 90024

Randall King
DireCtor of the Deparhbantof Human Resources

-City of SIMI Valley
3200 Cochran St;

irni Valley, CI 93065

F
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CURRENT STATE OF HUMAN SERVICES PROFESS

Michael Kolitsicy. Ph.D.
Assistant Professes

.3
. California Lutheran College

60 West Olsen.Rd.
Thousand Oaks, CA 91360

Charles McClintock, PhD.
Assistant Professor
Department of Community Service Foundation
College of Human Ecology
.Domell University
Ithaca, NY14853

Bob McKenzie.-PhD.' .
Department of Health, aucation, and Welfare
8440 Gerard Court-
Falls Church: VA 22043

William Mermis, PhD.
Professor of Education
Box 123 -

Southern Illinois University at Edwardsville
Echiardszville, ILe2025

Paul Nash, Ph.D.
,.Chairman, Department of Humanistic. and Behavioral
Studies' .

`School of Education
Boston University
232 Bay Stale Ra.
Bosto n, MA 622164

Gene Orro, Ph. . .

Director, Men I Health and Human Systems Design;
and Administration, .-.. tZr
Doctoral Fro-gram, School of Education,
GraduateResearch Center .

368 Hills South ,
University of Massachusetts
Amherst, MA 01002 '

#

Darwin Falmiere,
Professor of Human Services '
State Uhiversity College
Brockport. NY 14420

ONAL -EDUCATION

Carol Parry
Avestan Commissioner
NYC tai Services for Children
130 Le °St:
,New York; NY 10013
(Representing the National Associatidn of Social
Workers) t/i
Barbara Perrow, Ph.D.
Executive Director for Degree Related Programs
Coliege of Ccintinuing Education-
University of Sbuthern California
University Park
Los Angeles, CA 90007, .

Barbara Pomeroy
Deputy Regional Commissioner
SRSIDHEW
3535 Market
P.O; Bgx 7760'
Philaddlphia, PA 19101

_1

Beryl Raclin, Ph.D.
Assistant Professor
LBJ School Of Public Affairs
University of Texari
AustinPTX 78712

John Schiller, Ph.D.
Professor of Sociology .
Pacifloftutheran University

z..zt Tacoma, WA 98447

Ed Schoenberger
Special Consultant for HuMarCciesIxircet
California League of Cities
Hotel Claremont
Berkeley, CA 94705

-

Dan Sprague
DeOuty, Regional Director
DHEWIRegion IX
50 ,United Nations P(eza
San Francisce, CA 94102 4

C
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a

Warrington Stokes.
Chief, Social Program Plannifig and Development
Human Resources Agency, Contra Costa County
651 Pine St.
Martinez, pA 94553

Bruce Storm, Ph.D.
Associate Dean
School of Public Administration.
University of Southern California
University Park
Los Angeles, CA 90007

# 4.

Stephen Tucker, D.B.A.
Associate Director
Department of Health Care Administration
Trinity University
715 Stadium Dr.
San Antonio, TX 78284

Joseph J. Welke. Ph.D.
Aisociate Dean
College of Business and Public Administration
University of Arizcina
',boson. AR 85721

APPENDICES

William Webster
Deputy Superintendent for Programs
State Departmen1.-oixEducation
721capitol Mall
Sacramento, CA 95814

Myron Weiner, Ph.D.
Extenpon Professor
Institute of Public Services
Box 1.1-14

University of Qnnecticut
Storrs, Conn. 06268

"f.

Barbara Wertheimer
Coordinator, Applied Gerontology Program
San Francisca Slate University
1600 Holloway Ave.
San Francisco, CA 94132

Mark Yessian, Ph.D.
A.ssistant Professor
Graduate School of Administration
SuftOlk University
160 Commonwealth Ave.
Boston, MA.02116
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